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National Qualifications Authority of Ireland

National and International Practices and Trends in the Classification or Grading of Awards in Further Education and Training and Higher Education and Training

Research Findings

Introduction

Following the launch of the National Framework of Qualifications in October 2003, the National Qualifications Authority of Ireland, in consultation with national stakeholders, has been exploring the question of whether there is a need to develop a national approach to the classification or grading of awards as part of the ongoing implementation of the National Framework of Qualifications. In light of initial discussions on the matter, the Qualifications Authority and the Awarding Bodies undertook a piece of joint research on existing practices in the classification or grading of awards to identify, where possible, those instances where new practices are being explored or implemented. It is considered that any future discussions on classification or grading of awards would be better informed by having the results of such research in existence. 
Owing to the diversity of practice in the Further Education and Training sector and the Higher Education and Training sector two studies were undertaken, one relating to each sector: the research on classification or grading in Further Education and Training was undertaken by representatives  of the Further Education and Training Awards Council and the Qualifications Authority; the research on classification in Higher Education and Training was undertaken by representatives of the Higher Education and Training Awards Council, the Dublin Institute of Technology, the National University of Ireland (on behalf of the Conference of Heads of Irish Universities) and the Qualifications Authority.
Each of the two studies report on existing practice and emerging trends on the classification or grading of awards in the selected jurisdictions. 
Part A (Page 4) considers the findings on classification or grading in Further Education and Training. The summary of main findings is on page 4, and the findings on page 7
Part B (Page 57) considers the findings on classification or grading in Higher Education and Training. The summary of main findings is on page 57, and the findings on page 60.
Part A – Further Education and Training

Further Education and Training Awards Classification or Grading
Summary of Main Findings

The research looks at the current practice and emerging trends of award classification within Europe and Australia.
The purpose of the report is to construct an accurate view of the current practices in regard to the grading or classification of further education awards that currently exist within those jurisdictions studied, and to determine whether or not there are any pressures for change.

The following are the main findings as they relate to the jurisdictions or areas within the study:

General findings:

· The assessment methods vary across the sector. There are a number of countries who base the assessment of vocational education fairly heavily on examinations, although in all cases, there are practical or competence tests. In most cases, students are able to take, at least the competence tests as often as they can, until the competence is achieved. 

· The majority of countries have a system of assessment in place that relies heavily on the basis of competence or skill achievement, rather than examination, although, only in a few instances, are examinations not included as part of the assessment methods.

· There are few instances in Ireland, The United Kingdom and Continental Europe where awards are not graded or classified. Australia does not generally grade or classify further education awards, although there is a number of instances where awards are graded or classified.

Ireland
As noted in the overview of the further education sector in Ireland, there is a major reform of the education system taking place. However, the extant systems of award classification have been in practice for some time; generally, further education awards in Ireland are classified or graded, although the grading may be only over a two point pass scale of pass and credit or a three point pass scale of pass, merit and distinction.

The practices are as follows within the Further Education and Training Awards Council awards where grading is applied beyond pass/fail:
· former FÁS awards are graded as a Pass grade to trainees who have attained the minimum standard, and a Credit grade to trainees who have substantially exceeded the minimum requirements specified.
· former NTCB awards are graded on a pass scale of three; Pass, Merit and Distinction.

· former Teagasc awards are graded on a pass scale of three; Pass, Merit and Distinction.

· former National Council for Vocational Awards (NCVA) are graded at module level on a pass scale of three; Pass, Merit and Distinction. Overall awards are not graded.
United Kingdom
The United Kingdom, as a general rule, does attach grades to awards, although there are instances where they are not attached. (City and Guilds Technical Certificate, as noted above, and the Scottish Vocational Qualifications are examples of awards being unclassified) The City and Guilds Higher Professional Diploma is classified at pass, merit and distinction. There are examples where a unit of learning is graded, but the overall award is not graded. (Some BTEC awards), although this practice would not be common. The general practice is to have a pass scale of three, (pass, merit, distinction) although a wider pass scale (Higher National Diploma, with a pass scale of six) is in use.

 Continental Europe
In general, continental Europe attaches a classification or grade to awards in further or vocational education. Wider data from continental Europe was gathered; it was evident that no matter the country studied, the results did not differ from the examples included in this study. Other than Sweden, which employs a pass scale of two; pass and pass with distinction, practices vary across the countries studied, with some using a pass scale of four; pass, good, very good and excellent and others using a pass scale of three; good, pass and distinction. Some countries, such as the Netherlands, have a fail scale; Fail, Unsatisfactory, Very Unsatisfactory, Poor and Very poor. A fail scale is not often utilised, with fail being sufficient for a grade ranging from zero to the pass mark.
Australia
Approximately half of the registered training organisations in Australia have implemented a model of graded assessment. The majority of those organisations that do not have a grading system for awards do not have plans to implement such a system. 

Where grading or classification systems are used, they are generally on a pass scale of three; Pass, Credit and Distinction, although a pass scale of four is in use; Pass, Credit, Distinction and High Distinction. 
Emerging trends

The system of grading or classifying awards in further education has been generally static for a number of years: in most jurisdictions, a system of grading based on a short pass scale of two or three grades is in use, and has been in use for a number of years. Whilst a number of jurisdictions utilise a competent or not yet competent system, generally, although not universally, that system may apply to a unit of learning, but not to the overall grade which will be arrived at by a combination of the competence test and an examination. In those provinces of Australia which do not grade or classify awards, there is no indication that the practice will change.

Overall, the system in use in further education generally, that of short scale pass grading, does not appear to be in the throes of change, nor under any particular pressure to change. 

National Qualifications Authority of Ireland

Further Education and Training Awards Classification in Europe and Australia 
Ireland 

Overview 

A major reform of the qualifications system in Ireland has been underway since 2001. The reform is in line with governmental thinking on a lifelong learning paradigm for educational provision; the Qualifications (Education and Training) Act was passed in 1999. The Act established the National Qualifications Authority, the Higher Education and Training Awards Council (HETAC) and the Further Education and Training Awards Council (FETAC). The Act also included provisions in relation to the institutes of technology, the Dublin Institute of Technology and the universities. The Higher Education and Training Awards Council replaced the National Council for Educational Awards (NCEA) and the Further Education and Training Awards Council generally absorbs the work of the National Council for Vocational Awards (NCVA), and the certification of FÁS, National Tourism Certification Board (NTCB), TEAGASC and Bord Iascaigh Mhara. A key feature of the reform is that responsibility for awarding qualifications now rests with a small number of awarding bodies; a particular innovation is that all vocational education and training qualifications in Ireland are now awarded by one body, the Further Education and Training Awards Council. 
The following gives examples of national practice by a number of, now, programme providers; the award is made by the Further Education and Training Awards Council.

Assessment - Examples of National Practice – FÁS 
FÁS – General Principles of assessment

The publication Assessing trainee attainment outlines the FÁS policies for assessment and certification of FÁS education and training. It establishes the principles, guidelines and practice for assessing trainee attainment. An assessment system is defined as a set of procedures to determine the extent to which an individual has reached a desired level of skills, knowledge and attitudes as a result of a training programme.
The purposes of assessment include:
(i)
Motivating the trainee

(ii)
For diagnostic purposes: to indicate how well a trainee is progressing

(iii)
As a means of improving both the learning and training process 

(iv)
For certification

Assessment leading to certification is standards based and requires detailed training objectives set out in terms of knowledge, skills and attitudes and performance criteria to determine whether a standard has been reached.
FÁS emphasises the need to comply with four key principles in order to achieve an effective assessment system. These principles include the following:
(i)
Assessment must be standards-based

(ii)
Accurate, including the need for valid and reliable assessment

(iii)
Fair 

(iv)
Practical

In order to maintain standards, assessment systems are regularly monitored and reviewed.
FÁS operate assessment systems which include three major components, each of which must be clearly specified and documented. These include:
(i)
A clear description of the objectives of training usually in terms of knowledge, skill and attitudes which trainees must acquire and the standards to be attained in specified conditions.

(ii)
The methods by which progress is recorded and measured, e.g. practical test, short-answer test etc. It identifies the stage in the training programme when assessment takes place.

(iii)
Records of progress and achievement to convey results to training management, trainers, trainees and potential employers. The final record is to be a certificate.

Training objectives used for assessment purposes must clearly state the activity required of the trainee; the conditions of performance and the standards to be achieved.
The assessment specification must include an appropriate assessment method(s) and indicate the amount of assessment required and its timing.
All assessment methods incorporate a variety of assessment techniques such as checklists, data banks and rating scales. Commonly used methods include practical tests, multiple choice tests, written tests, coursework and profiles (summary assessment documents)
Assessment can take place during training, at the end of training or continuously throughout training. The table below indicates the appropriate assessment to assess for competence for various tasks.
	Tasks
	Appropriate Assessment Method

	Practical skills and related process skills which must be demonstrated
	Practical test

	Factual knowledge, comprehension, application, analysis, problem solving, evaluation
	Multiple-choice test

	Writing, organisation of material, originality, argument
	Written, short answer test

	Process skills, attitudes and higher intellectual skills e.g. synthesis and evaluation
	Coursework

	Development of personal qualities/attitudes over time, introductory level skills
	Profiles


FÁS have also developed Training Standards designed to promote and improve the quality of training. The publication Training Specification Standards No. QA 58/01 sets out the minimum which should be addressed when drawing up a training specification. Assessment and certification is one aspect of the Training Specification Standards and states that a Training Specification must indicate: 
(i) How the programme is to be assessed for certification purposes; 

(ii) Identify the certifying body; titles, levels and codes of assessments; any endorsements;

(iii) State credits towards other accreditation and

(iv) Where locally designed, must comply with guidelines for assessment as laid out in the FÁS publication Assessing trainee attainment.  

FÁS
 
 
Example – Apprenticeship: Characteristics of Apprentice Assessments

Apprentice Assessments are distinguished by:
· High Frequency of Assessment Sessions (At least 3 sessions per annum)

· Assessments may be in respect of a complete module or a component of a module.  Assessments may in respect of a complete component or a discrete part of a module component, particularly for repeat assessments.

· Assessments may measure compliance with any of the three elements of Knowledge, Skill and Competence or a combination of these elements.

· Assessments may comprise of a practical examination or continuous assessment of work performed during the programme.

· The range of knowledge, skill and competence assessed in any module reflects the high level of competence required of apprentices.

· Lack of compliance with standards results in the apprenticeship being terminated.

· The stakeholders include the learner and the employer in addition to FÁS and the ITAC College.

· The apprenticeship programme is a national one and assessment is measured against national standards.

· The Assessment System must be robust and secure, consistent and fair across providers and across assessment sessions.

· The Assessment System should be flexible and allow for variation in assessment dates between assessment centres.

· The Assessment System should include a quality monitoring system and publication of review results.

· The Assessment System should dynamically reflect changes in technology and educational practice.

New statutory rules of apprenticeship for the Standards-Based system have been made (Labour Services Act 1987 - Apprenticeship Rules 1997). The rules specify, inter alia, the minimum entry requirements for apprenticeship, the compulsory nature of training and assessment and the requirements for attendance by apprentices at off-the-job phases of the apprenticeship.
The current implementation of the Standards-Based-Apprenticeship has led to an overhaul of the curricula of 25 trades. The new curricula reflect the significant changes which have been taking place in the area of new technologies in recent times and on-going monitoring of the curricula will ensure provision for any new developments which might occur.   

Curricula are developed for each trade by subject-matter experts representing employers, trade unions, FÁS, and staff of Institutes of Technology. These were based on an occupational analysis of each trade following a postal survey of employers and interviews with employees to identify the skills, knowledge, and attitudes required of craft-persons. Identified skills were ranked in order of importance and frequency of use and were used to form an occupational profile of each trade which contained four areas of skill: core (essential skills required by all craft-persons in a trade); specialist (applicable to specialist sectors); common (required by a trade, but also common to other trades within a family or group of trades); and personal (applicable to all trades and incorporating the practical application of abilities such as report writing and customer relations).
In general, the Standards-Based Apprenticeship has 7 phases consisting of 3 off-the-job and 4 on-the job (company based). The duration of off-the-job training (i.e. the total of the 3 phases) will not normally exceed 40 weeks.
The off-the-job phases are delivered by a FÁS Training Centre, an Institute of Technology or a college of education. The key factor in the delivery of an off the-job phase is that it be delivered in a single institution to ensure integration of practical training with the necessary theory/maths/science/drawing/ personal skills.
The apprentice will generally gain the necessary work experience with the one employer. During and at the end of these phases in the educational system, apprentices are evaluated by means of assessments or examinations.  
Assessments generally comprise a practical examination, at least one theory examination, and an examination in related subjects such as drawing and applied mathematics. Draft questions and marking directions, which should adhere to a number of criteria specified by FÁS, are submitted by teachers in Institutes of Technology to the relevant FÁS Certification and Standards project teacher/manager, who then assembles the tests and makes them available to colleges.
The employer must be able to provide a suitably qualified and experienced craftsperson to oversee the training and work of the apprentice as well as a suitable person who can be approved by FÁS to carry out the specified assessment required to establish the apprentice’s competence.
A range of support services is provided by FÁS for employers/supervisors/ apprentices. In the case of the supervisor/tutor allotted to the apprentice, training and development in workplace assessment techniques is provided, where necessary.
Under the Standards-Based Apprenticeship the general education needs and personal development of the apprentice are included as part of the total curriculum. The necessary theory, maths, science and drawing associated with each trade are integrated with the practical skills training modules. Personal skills include the following:-Communications, Customer Relations, Problem Solving, Planning, Report Writing etc.
Apprentices are assessed on a structured ongoing basis throughout the apprenticeship. Two types of assessment are used to form the basis of certification:
Modular Assessment 


Is carried out during the off-the-job phases. It involves course work, assessment and 
standardised/supervised practical, multiple-choice and short answer tests. The 
assessment programme for each phase is set out in a separate manual and is 
implemented by the training provider (instructor/teacher).

Competence Assessment 

Is carried out during the on-the-job phases of the apprenticeship. Competence is defined as the application of skills, knowledge and attitudes to perform tasks or combinations of tasks to industrial and commercial standards under operational conditions. The workplace assessment is carried out by the Workplace Assessor/ Supervisor. An Assessment Specification and a detailed Workplace Assessment Checklist is provided for each of the on-the-job phases.

FÁS policy on grading trainee attainment
Referred for Further Training/Assessment:

· The trainee’s level of achievement is below the minimum standard specified. 

Pass

· This level applies to trainees who have attained the minimum standard.

Credit

· This level is achieved by trainees who have substantially exceeded the minimum requirements specified.

Certification

· The trainee’s attainment based on assessment results is summarily recorded on a certificate. In issuing a certificate, FÁS is confirming that the trainee has reached the required standard.

The certificate should list areas/subjects which have been assessed, training duration, the date of assessment(s) and the standard achieved by the trainee. 

Fáilte Ireland 
General Principles of assessment
Fáilte Ireland includes the following key principles in order to achieve an effective assessment system:
Assessment must be standards-based

Valid and reliable assessment

Fair and transparent
Practical

Whilst the assessment model includes assessment of theoretical knowledge, the emphasis is on the assessment of competency (skills). Competency based assessment is underpinned by five key principles
:
Linkage to national standards required for performance in the hotel and catering industry.  

Based on work roles rather than narrow job descriptions.

Outcome- driven in terms of assessment of performance standards.

Freedom from barriers to access/progression and allowing participants achieve at their own pace.

Quality assurance in terms of validity and reliability of assessment in line with national standards.

There are three principal forms of assessment; Continuous assessment (including practical assessment), industry assessment and written assessment (including formal written examinations, assignments etc). The forms of assessment selected vary according to the level and purpose of the award. For example, the legacy awards at elementary level are entirely competency based and use continuous assessment based on the assessors’ observations of the candidates’ practical performance. The legacy awards at craft level utilise all three forms of assessment. Advanced and diploma legacy awards are assessed by continuous and written assessment.  
Clear and detailed assessment material is available for each programme and provided to tutors, trainees and centre managers.  
The concepts of validity and reliability are central pillars in all Fáilte Ireland assessment systems. The assessment model includes comprehensive monitoring and review. Extern examiners, cross moderation and centre based systems contribute to the process of ensuring quality control within the assessment system
.
The role of industry assessment is an important element in the system.
Example -- Apprenticeship

The apprenticeship programme consists of on-the-job and off-the-job training. The off-the-job training programme is undertaken by various third level institutions and Fáilte Ireland-operated Hotel Schools and Training Centres. The on-the-job or work experience part of the programme is provided by qualified companies. The programmes are designed by Fáilte Ireland in consultation with the industry, the educational institutions, the Department of Education and Science and various representational bodies concerned.
The supervisor in direct contact with the trainee has a specific role in the learning and certification process by adopting the role of assessor. This assessment is one of three which the trainee must pass successfully in order to gain certification.
The trainee normally completes at least two periods of industrial placement, which are in different establishments in order to gain a broad base of experience.
A high degree of personal development takes place in the college based part of the course. It is Fáilte Ireland's policy to try to implement a holistic framework around each course. The vehicle to achieve this is the Complementary Studies element of the syllabus, which is included in all programmes.
All courses use the same assessment system. There are three components which the trainee must pass:
Continuous Assessment

· Is carried out by the tutor in college.
Written Examinations

· These are set and marked externally, under the guidance of the examination department.

Industry Assessment

· Is carried out by the industry supervisor and monitored externally by the training advisers.

When assessing final certification, the weighting of these components is designed to favour the practical aspect over the theoretical aspect. 

Fáilte Ireland's policy on grading trainee attainment is as follows:-
For courses which are competency based and where assessment measures whether a trainee is fully competent for each module (for all performance criteria):  A trainee must achieve all nine core modules and at least 50% of the remaining elective modules. To progress to a more advanced level at least 65% of the remaining elective modules must be achieved.
Referred for Further Training/Assessment:
· The trainee’s level of achievement is below the minimum standard specified.
Pass -- where graded, minimum 50%
· This level applies to trainees who have attained the minimum standard.

Merit – where graded minimum 65%
· This level is achieved by trainees who have exceeded the minimum requirements.

Credit -- where graded minimum 80%

· This level is achieved by trainees who have exceeded the minimum requirements specified.
Certification

The trainee’s attainment based on assessment results is summarily recorded on a certificate. In issuing a certificate, Fáilte Ireland is confirming that the trainee has reached the required standard.

The certificate should list areas/subjects which have been assessed, training duration, the date of assessment(s) and the standard achieved by the trainee.

Compensation

Compensation can occur, within a range of 5%, from practical to written assessment.  
Teagasc
Teagasc -- General Principles of assessment

The publication Tutor’s Guide to Assessment
 outlines the Teagasc policies for assessment and certification of Teagasc education and training. The purposes of assessment include:
Motivating the trainee

Measure attainment against performance criteria

For certification

For quality assurance 

Assessment leading to certification is standards based and requires detailed programme objectives set out in terms of knowledge, skills and attitudes and performance criteria to determine whether a standard has been reached.
Teagasc emphasises the need to observe four key principles in order to achieve an effective assessment system. These principles include the following:
· The need for valid and reliable assessment 

· Assessment should be standards-based (measured against performance 
criteria)

· Assessment should be fair

· Assessment should be credible

In order to maintain standards, assessment systems are regularly monitored and reviewed. Teagasc operate quality assurance systems which ensure that the quality of delivery is acceptable. The quality of assessment cannot be isolated from the content, learning and teaching methods and guidance.
Assessment systems include four major components, each of which must be clearly specified and documented. These include:
· Design tests and assignments. The tests and assignments must be designed to conform with Teagasc module specifications; facilitate collation of all the evidence required to meet all the pre-determined performance criteria.

· Collecting performance criteria for competency statements. Evidence of competencies must be correct with regard to: providing an assessment environment which encourages trainees to produce their best performance; assessment does not include irrelevant competencies or excessive assessments; gathering evidence on each trainee’s individual and unaided work for all performance criteria.

· Applying performance criteria to trainees’ work. Application of performance criteria must be correct with regard to:  Applying all specified performance criteria to trainees’ work; using only specified performance criteria as the only basis for judging performance; maintaining accurate records of results.

· Ensure the quality of assessment:  Quality assessment must be ensured through:  Planned assessments; all assessment materials and activities meeting required standards; having internal and external moderating procedures. 

The module specification
 includes assessment guidelines which indicate appropriate assessment method(s) and indicate the amount of assessment required and its timing. Assessment can take place during training, at the end of training or continuously throughout training.  
All assessment methods incorporate a variety of assessment techniques such as checklists and rating scales. Commonly used methods include practical tests, written tests, orals, assignments or projects. Assessment results are provisional subject to approval by an external examiner.
Mandatory, prescribed and elective modules are included in courses which lead to a certificate. The module specifies competencies to be passed on assessment; performance criteria (knowledge and skill); the levels which a trainee must perform to pass assessments.  
Trainees are informed in advance what competencies are to be assessed and when they are to be assessed.
Example -- Apprenticeship

The Farm Apprenticeship Scheme includes time-serving, for 3 years, with master farmers with regular day and block release courses averaging 4 weeks per annum. One of the objectives of the scheme is to train farm managers. TEAGASC Agricultural Colleges deliver the course work. Professionally trained training officers supervise apprentices in master farms. The apprentice spends one year with each of 3 different master farmers. Personal development - including communication skills, and goal setting; management theory and information technology are included in the courses.
The Farm Apprenticeship Board employs training officers (one per 35 apprentices) to co-ordinate and supervise the apprenticeship package. This results in the apprenticeship being a very effective learning experience.
Assessment is by written examination, practical examination, oral assessment, completion of written projects, completion of farm accounts and performance on farm placement. These assessments are carried out by the training officers and by the agricultural college teachers. One master farmer is included in the interview panel for oral assessments. Apprentices who are successful in the series of assessments are awarded certificates.
Teagasc operates two main approaches to assessment and grading, termed:
· Competency based assessment and

· Marks based assessment.

Teagasc Competency Based Assessment

This is used for entrants to farming.  Training and assessment is carried out using modules.  Modules have a credit rating based on teaching/delivery time.  One credit equates to 12.5 hours of teaching and instruction.  Modules specify the learning outcomes as basic competencies (3 to 5) and advanced competencies (1 or 2).  All basic competencies must be achieved on continuous assessment by achieving 80% of the performance criteria for knowledge and 100% of the performance criteria for practical skills, to be credited with the module.  Advanced competencies are additional learning outcomes that are optional.  
Achievement of modules at Advanced Level are used to classify the award at “merit” or “distinction”.  

Achievement of the award is based on the achievement of credits for mandatory, prescribed and elective modules.  Each award has an award profile e.g. the Vocational Certificate in Agriculture Level 2 award profile.

Minimum Credits for Pass




50

Mandatory Credits for Pass




24

Minimum Prescribed Credits for Pass


14

No. of modules at advanced level for “Merit Award”

7

No. of modules at advanced level for “Distinction Award”
7

Teagasc Marks Based Assessment

Marks based assessments are used with adults and with students on Advanced Certificate in Agriculture courses.  Assessments are based mainly around assignments/projects on the home farm.  There may also be some written examinations and practical tests, it depends on the module and what needs to be assessed.  Here again modules are used with the same credit system as for young entrants.  Teagasc use the term learning outcome instead of competency with the adult modules.

Results for modules are graded – 50 - 64% for Pass, 65% - 79% for Merit and 80 – 100% for Distinction.  When classifying an award the average percentage mark for the award comes from the individual module marks weighted by the number of credits for the module.  Awards at “Merit” or “Distinction” are only awarded to candidates who pass all their modules at the first attempt and without compensation.  See the following award profile.

Award Profile for Certificate in Agriculture (100 hours)

Minimum Credits for Pass



8

Mandatory Credits




4

Elective Credits





4

Pass (average weighted % mark)



50 – 64%

Merit (average weighted % mark)


65 – 79%

Distinction (average weighted % mark)


80 – 100%

 National Council for Vocational Awards (NCVA)
NCVA -- General Principles of assessment

The National Council for Vocational Awards developed its assessment system with reference to a range of core features including validity, reliability and transparency.
The NCVA’s approach to assessment includes the following key features:
· Assessment is locally devised.

· The internal assessor is responsible for assessing and recording the achievement of learners.

· The NCVA operates a modular system and assessment can take place at a time suitable to the candidate and the centre.

· Assessment is criterion-referenced; candidates’ results are dependent only on whether they have reached the required standard expressed in terms of assessment criteria.

· A broad range of assessment techniques is now available to measure the achievement of candidates. The assessment techniques used are valid, assessing the actual learning that has taken place. They are reliable, providing consistent and accurate results. They are also transparent, in that full information on assessment can be provided to all involved in the process, particularly learners.

· Assessment has been designed as an integral part of the learning process.

· Assessment techniques have been grouped into six categories. The overall approach is now consistent across all module areas in that:

· Individual modules have a maximum of three assessment techniques

· Any one technique has a minimum percentage weighting of 20%

· Assessment techniques for a range of modules may be integrated with each other

· Integration is encouraged across modules.

· Assessment can be completed in a variety of settings as appropriate to the learning that has taken place, for example in the work place or in an education/training setting.

· Evidence can be gathered in a range of media, for example oral, written, audio, subject to the requirements in the module descriptor.

· A range of mechanisms is in place to enhance the quality of the assessment process; these include the support service, and assessment handbook and external monitoring/moderation.

Example -- Level 2 NCVA Awards 
The National Council for Vocational Awards developed its assessment system with reference to a range of core features including validity, reliability and transparency.
Practical guidelines for internal assessors in planning and administering a quality assessment system; for level 2 NCVA awards; are found in the following publications: Assessment Handbook level 2; Writing NCVA Level 2 Modules (this includes the module descriptors), Guide to NCVA Awards and the Regulations for Centres and Candidates
.
A minimum of one and a maximum of three assessment techniques will be found in all Level 2 modules. The assessment technique should be appropriate to the type of learning being assessed, for example a skills demonstration assesses candidates’ practical skills
The current module descriptor is the primary source of information and guidelines on assessment techniques and gathering evidence
A schedule for assessment should be drawn up within the centre, in conjunction with course co-ordinators and other assessors. This helps to space and sequence the collection of a candidate’s portfolio of assessment
Sufficient opportunities should be offered to candidates to enable them to achieve the specific learning outcomes as described in each module.

Candidates should be provided with all relevant information -- relevant module descriptors, assessment criteria and deadlines for submission of evidence; comprehensive assessment briefs or instructions; formal notice of the centre’s policy on deadlines and locations for submitting evidence, the practice of providing receipts (e.g. date stamped) on submission of coursework, or statements from candidates testifying to the originality of evidence presented for assessment, avoiding plagiarism and acknowledging sources used for research purposes; information for candidates with disabilities; information on the appeals process. 
Assessment Techniques

Six assessment techniques are included in Level 2 modules. Details and guidelines are provided in order to assist the internal assessor in devising assessment.
Assignment

· An assignment is an exercise carried out in response to a brief with specific guidelines and is usually of short duration. It is based on a brief provided by the internal assessor which includes specific guidelines for candidates. The assignment is carried out over a period of time specified by the internal assessor.
Assignments have a minimum weighting of 20% and a maximum weighting of 30%.

Assignments may take a number of forms, for example a practical activity, a research exercise, or an evaluation following investigation of a topic.

Collection of work

· A collection of work is a collection and/or selection of pieces of work produced by candidates over a period of time that demonstrates the mastery of skills. Using guidelines provided by the internal assessor, candidates compile a collection of their own work. The collection demonstrates evidence of a range of specific learning outcomes or skills. Collections of work have a minimum weighting of 20% and a maximum weighting of 100%.
Examination

· This provides a means of assessing a candidate’s ability to recall and apply skills, knowledge and understanding within a set period of time and under clearly specified conditions.

Examinations may be:

· Practical, assessing the mastery of specified practical skills demonstrated in a 
set period of time under restricted conditions

· Interview-style, assessing learning through verbal questioning, one-to-one or group

· Aural testing, listening and interpretation skills

· Theory-based, assessing the candidate’s ability to recall and apply theory, 
requiring responses to a range of question types, for example, objective, short 
answer, structured, essay.  

These questions may be answered in different media for example, in writing or orally. An examination has a minimum weighting of 20% and a maximum weighting of 100%.

Learner Record 

· Is a candidate’s self-reported record, in which s/he describes specific learning experiences, activities, responses, skills acquired. A learner record can take a number of forms; it can be a structured logbook, a diary, a selective record of events or experiences over a period of time, a learning journal, a laboratory notebook or a sketchbook.  
Structured logbooks such as those completed in outdoor pursuits modules, provide 
instructions to candidates on what details should be included. A diary or selective 
record is less structured but is accompanied by guidelines on what details or activities should be included by candidates. 

A learning journal requires candidates to reflect specifically on the learning that has taken place. A laboratory notebook records specific scientific tasks or activities carried out and the analytical results obtained.  

Sketchbooks contain candidates’ original drawings, paintings or sketches and can 
provide evidence of the process of reaching a finished art, craft or design piece. The learner record must be maintained and updated by the candidate, and verified by the internal assessor.

Project 

· Is a substantial individual or group response to a brief devised by the internal assessor, and is usually carried out over a period of time specified as part of the brief. Projects may involve research, requiring investigation of a topic, issue or problem, or may involve process such as a design task, a performance or practical activity or production of an artifact or event.  
The brief for a project may be negotiated with candidates or may be devised by the 
internal assessor based on the guidelines in the module descriptor. Where projects are undertaken by a group or as a collaborative piece of work, the individual contribution of each candidate should be clearly identified in the evidence presented. This can be 
achieved by identifying in advance individual components that will be completed by candidates or by including self and/or peer assessment as part of the evidence.  

Candidates participating in a group project may also be required to keep a personal 
diary as part of the project which documents and corroborates their participation.  
Projects enable candidates to demonstrate achievement of a range of specific learning outcomes which include understanding and application of concepts, use of research and information, the ability to analyse and evaluate, the ability to produce or construct mastery of tools and techniques, design skills, presentation or display skills and team-
working or participation skills.

Skills Demonstration 
· Enables candidates to demonstrate a broad range of practical skills and knowledge. These skills can be assessed at any time during the learning process by the assessor.  
· The assessor may be the internal assessor or another qualified person appointed by the internal assessor, for example the workplace supervisor. A skills demonstration may be carried out in several parts. A skills demonstration is used in a wide range of modules to assess practical skills and knowledge, such as laboratory skills, interpersonal skills, care skills, or information technology skills.
All assessment material should:
· Reflect a range of specific learning outcomes as described in the module descriptor

· Reflect the guidelines provided in section 11 of the module, including the percentage weighting of the assignment

· Contain clear and unambiguous instructions

· Take into account the availability of resources and/or materials that will be required by candidates

· Where appropriate, include notice of an agreed deadline for submission of the evidence by candidates

· Include information such as the requirements for presentation of evidence and/or details on the integration of assessment techniques

· Contain assessment criteria

The internal assessor should ensure that candidates are provided with:
· A clear and unambiguous brief or instructions that reflect the specific learning outcomes as identified in the module descriptor

· Guidelines on the range and extent of evidence candidates are expected to compile

· Guidelines on the format and presentation of the collection the assessment criteria

· Any relevant information on resources and/or materials that candidates will require notice of an agreed deadline for submission of evidence

Grading and Marking
It is important that the marking and grading process is clear and transparent. The Individual Candidate Marking Sheet in the module descriptor outlines the assessment criteria and allocation of marks. It is used to record the achievement of each individual candidate. The assessment criteria state in qualitative terms what the learner has achieved. Full awards are not graded; rather the individual modules contained therein are graded.
Guidelines for Marking Evidence are as follows:

Mark the candidate’s evidence according to the assessment criteria outlined in the module

Mark the candidate’s work clearly (there should be marks, comments, etc on the actual evidence, or a note showing where candidates gained/lost marks if evidence is not paper-based for example, art piece, photograph or science experiment). Mark skills demonstrations using assessment criteria and, where appropriate, supporting evidence as outlined in the module descriptor

Ensure that marking calculations are accurate

Grading

Internal assessors assign marks based on the evidence and the assessment criteria outlined on the Individual Candidate Marking Sheet. The sum of the marks outlines the candidate’s grade. 

A candidate is awarded:

A Pass grade if they achieve greater than or equal to 50%, 


A Merit if they achieve greater than or equal to 65%, 


A Distinction if they achieve greater than or equal to 80%.

Internal assessors use their judgement and experience to grade evidence according to the standards outlined in the module descriptor. The final grade should represent a true statement of the candidate’s achievement. The final grade is the sum of the marks of all the techniques.

Grading Statements

In general, the following statements indicate broadly what candidates have achieved at each grade at Level 2.

Pass

This indicates that the candidate has:

· Reached the standard as outlined by the assessment criteria in the module descriptor – a pass is the minimum acceptable standard

· Used the language of the vocational area competently

· Attempted to apply the theory and concepts appropriately

· Provided sufficient evidence which has relevance and clarity

Merit

This indicates that the candidate has:

· Reached the standard as outlined by the assessment criteria in the module descriptor – a merit implies a good standard has been achieved

· Used the language of the vocational area with a degree of fluency

· Expressed and developed ideas clearly

· Demonstrated initiative, evaluation and analytical skills

· Presented coherent and comprehensive evidence

Distinction

This indicates that the candidate has:

· Reached the standard as outlined by the assessment criteria in the module descriptor - a distinction implies that an excellent standard has been achieved.

· Used the language of the vocational area fluently and confidently

· Demonstrated in-depth understanding of the subject matter

· Demonstrated a high level of initiative and evaluation skills

· Demonstrated analytical and reflective thinking

· Expressed and developed ideas clearly, systematically and comprehensively

· Presented coherent, detailed and focused evidence
Emerging Trends
The Further Education and Training Awards Council has issued a consultative document
 that sets out proposals with regard to a common awarding structure: the development of these proposals will see the move to a common awarding structure where previously there have been many.  The matter of the awards attracting classification or grading is currently under discussion.
United Kingdom

England and Wales

Overview

Non-university level post-secondary technical education is provided by technical colleges, colleges of further and higher education and accredited independent colleges which offer a large number of vocational courses leading to a professional qualification. The Learning and Skills Council and the National Council fund and organise all post-compulsory education and training of young people aged 16+ and adults (excluding higher education) in one overarching sector. 

Student performance may be assessed by a variety of methods including examinations, continuous assessment, or a combination of the two, depending on the course and the requirements of the awarding body. Students have a right to regular information on their progress and personal achievements (The Progress File), but these arrangements are decided by the individual institution. 

The Progress File system is, from 2004, operational: the objectives of the Progress File are to equip people to plan and manage their learning and make effective transitions; to increase motivation and confidence to achieve; and to stimulate learning to gain knowledge and skills. 

Qualifications and Curriculum Agency (QCA)

QCA is a non-departmental public body, sponsored by the Department for Education and Skills (DfES). QCA maintains and develops the national curriculum and associated assessments, tests and examinations; and accredits and monitors qualifications in colleges and at work. 

QCA advises the Secretary of State for Education and Employment, to whom it is accountable, on the UK's curriculum, assessments and publicly-funded qualifications. QCA also accredits NVQs in Wales and Northern Ireland. The remit covers the assessments of schools, colleges and organisations in the UK. QCA were formed through a merger of the National Council for Vocational Qualifications (NCVQ) and the School Curriculum and Assessment Authority (SCAA). QCA have additional powers and duties compared to the two organisations that it was created from. In April 2004, QCA launched the National Assessment Agency to take over its role in the delivery and administration of national curriculum assessments.

External qualifications in Wales are regulated by ACCAC, the Welsh equivalent of QCA. The exception is for NVQs, which QCA are responsible for. In Northern Ireland, the Council for the Curriculum, Examinations and Assessment (CCEA) may award exams but must submit exam papers to QCA for the equating of standards. Exam boards must comply with the code of practice which QCA lays down.

UK Awards

Higher National Certificate (HNC)
A Higher National Certificate (HNC) is a vocational qualification. The course can be taken part-time or full time. All courses involve work-related experience.

It usually takes two years to complete, but may be shorter or longer depending on learning arrangements.

HNCs are available in a wide range of subjects, usually with an employment/occupational focus. They are provided by both Colleges of Further Education and Higher Education, and by some universities. In Scotland the HNC is aligned with the first year of a degree and at level 7 on the Scottish Credit and Qualifications Framework (SCQF). 

Higher National Diploma (HND)

The Higher National Diploma (HND) is a vocational qualification, which is relevant to higher technician or middle management jobs and which emphasises practical approaches to learning, including project and assignment work, team and group work, and research into real business practice. It usually takes two years to complete, although many colleges offer different ways of studying for this qualification, HNDs are provided by both Colleges of Further Education and Higher Education, and by some universities. A HND is roughly equivalent to the first two years of a 3 year degree level study or to the Diploma in Higher Education (level I in the FHEQ). In Scotland HND is aligned with the second year of a 4 year degree (Intermediate FHEQ level) and at level 8 of the SCQF. 
Classification

Subjects are assessed by means of continuous assessment, and graded as A, B or C.

There are further sub-divisions into bands. Thus:

85-100% = Grade A
Band 1

70-84%  =  Grade A 
Band 2

65-69%  =  Grade B
Band 3


60-64%  =  Grade B
Band 4

55-59%  =  Grade C
Band 5

50-54%  =  Grade C
Band 6

45-49%


Band 7 fail/near miss

40-44%


Band 8 fail

Less than 40%

Band 9 fail

The certificate will therefore state that the learner has obtained a Higher National Certificate or Diploma in x and the grade of which the graded unit was passed. 

EDEXCEL specialist vocational qualifications

Edexcel was formed in 1996 by the merger of two bodies; BTEC (the Business & Technology Education Council) and ULEAC (the University of London Examinations and Assessment Council). Edexcel provides a very wide range of qualifications to cater for all needs and learning. Particular vocational awards are BTEC national programmes that are related to broad occupational areas such as engineering, fashion, music, photography, sports science and public services. The BTEC Nationals are vocational qualifications to prepare students equally for direct entry into employment or for progression to higher education. The new qualification has three awards, all at National Qualification Framework Level 3: BTEC National Award, BTEC National Certificate and BTEC National Diploma. They are designed to train specialists or technician level workers. 

Classification

The grading system used for all BTEC awards is pass, merit and distinction. However, this applies only to the individual units of study – the overall award is not graded.

The other key differences are that BTEC Nationals are now externally assessed and have now been integrated into the UCAS tariff as well as the National Qualifications Framework. 

BTEC National Award

The 6-unit National Award offers a specialist qualification that focuses on particular aspects of employment within a sector. It can extend study and provide vocational emphasis for learners taking the Advanced Vocational Certificate of Education (AVCE), General Certificate of Education (GCE) or both. It is roughly equivalent to one GCE A level or AVCE. 

Classification

The award is graded pass, merit or distinction. Each unit is assessed through assignments based on work-related situations or activities with opportunities for teamwork and in-depth study. Knowledge and understanding across the programme are reinforced by externally-set integrated vocational assignments. 

BTEC National Certificate

The 12-unit National Certificate provides a specialist work-related programme of study that covers the key knowledge and skills required in a sector and allows specialisation through the choice of optional units. It is broadly equivalent to two GCE A levels or the AVCE Double Award and may be combined with these qualifications.

Classification

The award is graded pass, merit or distinction. Each unit is assessed through assignments based on work-related situations or activities with opportunities for teamwork and in-depth study.
BTEC National Diploma

The 18-unit National Diploma extends and deepens the specialist focus of the 12-unit Certificate. It is broadly equivalent to three GCE A levels/ AVCEs 
Classification

As with the BTEC National Certificate and National Award, each unit is assessed through assignments based on work-related situations or activities with opportunities for teamwork and in-depth study.

An important point to note is that BTEC Higher National Awards, Certificates and Diplomas are not graded overall. Individual units, which make up the qualifications, are graded as pass, merit or distinction. Currently grades are based on meeting specialist criteria and not on comparative student performance. A pass is awarded for the achievement of all major areas of a unit as defined by principal objectives/skill areas/outcomes against the specified criteria. Merit or Distinction grades are awarded for higher-level achievement. All assessment is internal with confirmation from a visiting Edexcel representative.

City and Guilds Technical Certificate

City & Guilds is the largest vocational awarding body in the UK, awarding almost 50% of all National Vocational Qualifications (NVQs). 

Assessments and qualifications are delivered through further education colleges, businesses, private training providers as well as the public sector, armed forces and some universities. 
City and Guilds Technical Certificates (TC) are generally placed at levels 2 and 3 in the English and Welsh National Qualifications Framework. They are offered largely in further education colleges. Technical Certificates are designed to provide the curriculum and assessment underpinning the knowledge and skills for National Vocational Qualifications (NVQs). A Technical Certificate C with NVQ and key skills are the components of an English\Welsh modern apprenticeship programme. 

Classification

The Technical Certificate is generally awarded on a pass/fail basis, although they would also contain details of whether or not units are simply passed or passed at credit level. Thus, there is grading at the unit level, but not at the award level. If there has been an opportunity to undertake a written exam which was graded, and few are, this will be included in a transcript for the overall qualification.

Despite the fact that the overall award is not classified, medals of excellence are awarded at regional and national level, on the basis of outstanding achievements by learners, based on their performance in the units of learning
City and Guilds Higher Professional Diploma/Masters Professional Diploma

City and Guilds Higher Professional Diplomas are offered respectively, at levels 4 and 5 in the English and Welsh National Credit System (broadly equivalent to years 1 & 2 in higher education). These qualifications are generally studied part-time by people in work, and are highly practical and outcomes based. 

Classification

Both units and overall awards are differentiated as pass, merit or distinction. Learners receive an overall certificate which listed achievements in this way. 

City and Guilds centrally, issues a guidance sheet of criteria and definitions for lecturers to use in calculating grades. Unit grades are based on specific marks being achieved for specific activities within the unit. The overall grade is calculated by converting the unit grade into points: 

Pass  
 
1 point

Merit 
 
2 points

Distinction 
3 points. 

These points are then aggregated and converted into an overall score and corresponding grade for the whole qualification:

12 – 17 points
- Pass

18 – 27 points 
- Merit 

28 – 36 points  - Distinction. 

The qualifications are offered nationally and there is therefore a requirement for standards to be comparable. In addition, there is external and internal moderation of quality. 

Scotland

Highers and Advanced Highers 

The rationale for including the Scottish Higher award is that these awards are often offered at Further Education colleges – normally to prepare, mainly mature, students for entry to university. However, a number of the subjects are of a practical or vocational nature. 

A Higher and Advanced Higher comprises 3 units of work which are internally assessed, and one externally assessed piece of work. Both internal and external assessments can take the form of (the externals using an exam) but they can also take another form such as a project or a practical. 

Either school/college qualifications and are largely teacher/lecturer managed with assessment and fixed intervals. Learners are allowed two further opportunities to pass the internal assessments. If they fail one, the can re-sit another, usually different one to undertake. 

Classification

The award will list the information concerning the 3 internal assessments either on a pass/fail basis based on performance criteria, or on a marking scheme. With a marking scheme there is a threshold pass mark – often 60% - for each outcome to pass the whole unit. Colleges and schools can decide to use the marking scheme or the pass/fail judgement. 

The external assessment is the aspect which allows the learner to pass the course overall. This is awarded from grade A-C and D as a grade for a near miss. Thus;
B = 61 – 70% 
A = 71% +

C = 50 – 60%. 

D = 45 – 50%. 

The grades are banded further but this is not made public or available to the learner, but rather it is used for appeals purposes.

Scottish Vocational Qualifications (SVQs) 

Scottish Vocational Qualifications (SVQs) are offered either in a combination of the workplace and college or wholly in the workplace. They are based on the principal of recognising an individual’s ability to do a job or undertake a task. SVQs are described at levels 1 – 5 (in SVQ terms) and are available at levels 4 – 11 in the SCQF. 

SVQs are almost wholly fully work placed and are therefore heavily based on continuous assessment of normal workplace activities. 
Classification

Awards are not differentiated. Either the learner has been able to demonstrate the level of competence required or they have not. The certificate states that the learner has achieved qualifications x and lists the competences achieved. The certificate does not record how many attempts the learner took to achieve competence. 

Emerging trends in the United Kingdom

Many of the further education and training awards and awarding bodies in the United Kingdom have been recently constituted or have been reconstituted or restructured, thus not only the awards, but the educational organisations have new policies towards awards, which in some cases have introduced a grading system for the first time, whilst in others the system already extant, was continued. In other cases new awards were devised as being assessed on a pass or fail basis. The balance appears to be generally moving towards a system of classification that embodies pass, merit and distinction, although whilst, in some cases, the units of learning reflect the grade or classification, the whole award may or may not reflect the grade of pass.

A number of the awards are clearly competence based, and only competence has to be attained, and no classification or grading system is used. Thus, units of learning are assessed and graded on a pass/fail or competent/not competent/not yet competent basis. In many cases, there is no limit as to the number of attempts that a learner has to achieve competence in any particular test. 

Finland

Overview 

Education and training in Finland has expanded and diversified during the last two decades: Finnish adult education and training have traditionally been divided into two main areas: general adult education and vocational adult education and training. 

The Vocational Qualifications Act enacted in 1994 created a new system of competence-based qualifications, where people may take vocational qualifications by demonstrating their vocational skills in competence tests irrespective of how they have acquired their skills. At the same time, a uniform quality assurance system was created for vocational adult education and training.

The number of participants in apprenticeship training has been relatively low in Finland, but student volumes have increased considerably in recent years. Student Assessment in vocational education in Finland is governed by a number of Acts of Parliament, and revised under the Vocational Education and Training Act 1998. This means that, in addition to teachers, assessment and feedback are provided by representatives of employers, students themselves and their peers. Assessment is an interactive event, which aims to develop individual students’ ability to assess their own skills and learning and those of their fellow students. Assessment criteria describe the different levels of command of the vocational skills that form the target of assessment. The objectives and assessment criteria for each study module are specified and based on the general assessment criteria. The National Board of Education has published a set of guidelines which includes comparisons of general assessment criteria between the satisfactory, good and excellent levels of competence awarded on assessment.
Classification

Vocational Education in Finland is graded on the scale: satisfactory; good; and, excellent. The competence required to achieve the satisfactory level has been determined on the basis of the vocational skills of a novice. (The vocational skills embrace knowledge, skills and competence). Competence at the good level is equivalent to the skills of advanced beginners. Competence at the excellent level is equivalent to the skills level of competent workers. The following five-point marking scale is used:

Excellent   

5

Good 


3 and 4

Satisfactory 

1 and 2
Marks are not attributed to a fail assessment, other than ‘fail’.

The above grading scale is governed by the provisions of the Vocational Education Decree, 1998.

Students are awarded the qualification certificate upon completion of all studies included in the qualification. A student resigning without completing the vocational qualification is granted a certificate of resignation, which includes the completed studies and their grades. On request, students may also be granted a certificate for the studies they have completed while still continuing on the programme.

The award for apprenticeship training differs to some extent in that students receive two certificates:

· a certificate for participating in training and;
· a qualification certificate, which is the actual certificate of vocational skills and which the students are awarded upon completion of a competence-based qualification in accordance with the Vocational Adult Education Act. There is no difference to the grading as above: satisfactory; good; and, excellent.

France

Overview

Reporting to the Ministry of Employment and Solidarity, the AFPA is a certificate-awarding public agency for vocational training. It responds to the needs for vocational training, the integration through qualifications by the new training of employees, companies, job seekers and local communities. It undertakes evaluation and career guidance projects, auditing and teaching experiments in companies or in local communities, and various training activities.  

Short-study courses last for two years after the Baccalauréat and lead to a terminal diploma: Brevet de Technicien supérieur (BTS), a national diploma awarded in vocational and service areas. Courses are provided in Lycées and training centres, as well as technical institutions.

Classification

A grading system is used on a scale of 0-20. Generally, assessment is a made up of formal examinations and practical tests. The marks are added together to achieve a final mark, which is then graded on the scale. The examinations and tests do not receive a grade, only a mark.

0-10
Fail

10-12 
Passable

12-14 
Nearly Good (Assez-Bien)

14-16 
Good (Bien)

16-20 
Very Good (Très Bien)

Netherlands

Overview

Vocational education teaching and examination regulations drawn up by the administration of the institution describe the content and organisation of each course offered by the institution and the examinations to be held. The contract concluded between the institution and the student includes provisions on supervision, including regular advice to students as to whether they should continue with their course or switch to another one. The method of assessment during the period of practical training is set out in the practical training contract. Some of the courses in the vocational pathway can be taken part time.

Regulations are laid down by order in council governing the examinations, examination syllabuses and parts of the examination for vocational courses. A certificate is awarded for each part of an examination. Students who pass the examination are awarded a diploma.

Every course in secondary vocational education leads to a certain qualification, made up of partial qualifications with the relevant set of exit qualifications. Exit qualifications are standards in terms of knowledge, skills and professional attitudes, in which students are examined. The examination comprises sections corresponding to the partial qualifications. A certificate is proof that the student has obtained a full qualification. A diploma is proof that the student has obtained a full qualification, at a higher level. Students have passed their examinations if they have passed all the tests for the partial qualifications, and have successfully completed their practical training and all other parts of the course. 

External monitoring of examinations is conducted by a single body, the Examination Quality Centre (KCE), instead of by a number of examining bodies and the Inspectorate. 

Classification

The examinations and tests are graded on the following scale of 1-10, with 10 the highest. 

10 Excellent (uitmuntend)

 9
Very good (zeer goed)


 8
Good (goed)


 7
Very satisfactory (ruim voldoende)

 6
 Pass (voldoende)

 5
 Fail (bijna voldoende)

 4
Unsatisfactory (onvoldoende)

 
 3
 Very Unsatisfactory (zeer onvoldoende)

 
 2
  Poor (slecht)

 1
  Very poor (zeer slecht)
Norway

Overview

Further education in Norway has recently undergone a restructuring process. The basis for the reform is the need for competence in the workplace, in society and by the individual. The reform is aimed at embracing all adults, regardless of labour market attachment, and it has a broad and long-term perspective. The reform is implemented as a process with active participation from employers, employees and the Government.

Vocational studies now comprise the Foundation Course (first year), Advanced Course I (second year) and either Advanced Course II (third year) or Practical training/Apprenticeship (1-2 years) or a Trade skill test leading to a Certificate. The final examination (trade or journeyman's examination) is the same, regardless of whether training took pace at school or in the workplace. Assessment is by a number of methods: continuous practical assessment; employer assessment; and, by final examination, which is graded.

Classification

There is no one uniform grading system for all of higher education. The most widely used system is a numerical system of 1 to 6, thus: 


1 = highest


2 = good pass


3 = pass


4 = marginal pass 


5 = fail


6 = poor fail

In some, but increasingly fewer, institutions, a straight pass (bestått) or fail (ikke bestått) system is used.
Poland

 Overview

The School Education Act of September 7, 1991, radically changed the principles of the functioning of the educational system. Article 68 stated: “the Minister of National Education and the Minister of Labour and Social Policy, acting in consultation with other responsible ministers, will define - in regulations - principles for the improvement of vocational qualifications and the level of general education of adults”. 

Assessment is normally by final examination at every level of the particular programme, as well as a test of practical skills – still called an ‘examination’ or ‘test’. The Vocational exam is aimed at the assessment of skills and knowledge relative to a given vocation and defined in the examination standards. Methods and principles of the recognition of qualification titles, i.e. those of skilled worker or master, are regulated with instructions issued by the Minister of National Education and Sport (in 1993) and the Minister of Labour and Social Policy. Qualification titles certify the level of acquired vocational qualifications. They are conferred by state examining bodies on the basis of the results of examinations

Classification
Students are graded on a system of grades from 1 to 6:

1 = excellent

2 = very good

3 = good

4 = satisfactory

5 = unsatisfactory 

6 = fail

In the above scale, 5 and 6 are both deemed as fail. 

It is possible, in all but the final examination in a programme, to have the marks '+' and '-' added to the principal grades.
Both the test and examination are external and obligatory, based on the central examination standards for this particular level and on standardised tools. The test/ examination results can be compared at central level. 
Sweden

Overview

Sweden has, since 2002, reorganized and restructured further education. Advanced Vocational Education (KY) was established as a regular form of post-secondary education. The aim of KY is to satisfy the needs of the labour market for skilled labour with appropriate competence for the production of goods and services using modern technologies. A third of the education is located at workplaces.

For admission to the training, three-year upper secondary or corresponding qualifications are required. The course usually covers two years of studies and leads to a diploma in advanced vocational education.

Assessment takes place at the workplace, training centres and by examination. The marks from all elements of the assessment process are added together, and the final mark receives a grade. A final certificate is issued on completion of a supplementary course of studies. 

Classification

The grading system used for basic adult education and supplementary education is:

Fail (IG)

Pass (G)

Pass with Distinction (VG). 

No grades are given in introductory courses. Grades are given for each completed course to participants who have attained the course goals. 
Germany

Overview

Non-university tertiary education is provided by institutions which offer advanced technical courses to holders of the Abitur or Fachhochschulreife who have at least two years' practical training experience. Courses include periods of practical training and last three to four years. Successful completion of the courses leads to the award of a professional title in the student's specialisation. The courses alternate periods of study with periods of on-the-job training. The first two years consist of basic studies followed by one year of advanced study. At the end of the course, students are awarded a qualification for entry to a profession, e.g. Diplom-Ingenieur in Engineering.
Assessment is by means of examination, practical tests and continuous assessment. Students are required to do oral and written work, practical work and receive course certificates that are required to take the examination, which is the main performance assessment during the course.
Classification

Awards are graded on the following scale of 1 to 5:
1 = very good (sehr gut)

2 = good (gut)

3 = marginal pass (befriedigend)
4 = marginal fail (ausreichend)
5 = fail (mangelhaft)

Cyprus

Overview

Public and semi-public non-formal education is provided by the Apprenticeship Training Scheme and evening classes of technical education at the Ministries of Labour and Education respectively, and through courses in various fields organized by Adult Education Centres. In addition, there is the provision of accelerated vocational training and re-training courses which are organized by the Industrial Training Authority.
Students are assessed in various ways. Assessment depends on the type of institution offering adult education. For example, programmes at the Adult Education Centres (Epimorfotika Kentra) include only daily oral assessment as they do not lead to the acquisition of a recognised certificate. However, at the State Institutes of Further Education (Kratika Institouta Epimorfosis) there is formal assessment in the form of tests and informal oral assessment. Every term progress reports are given to those attending. There are final examinations set by examiners who are teachers at the institutes but do not teach at the level for which they are preparing the examination.

The Industrial Training Authority (Archi Viomichanikis Katartisis) subsidised vocational training programmes include on-going, oral assessments and/or written examinations at the end of each course.

Assessment

The grading is in the scale 0-10 with .5 intervals. The lowest pass mark is 5. Marks between 5 and 6 are graded good, between 6.5 and 8 very good and between 8.5 and 10 excellent. The degree award is graded on the basis of the weighted average grade achieved in all courses. The marks obtained in each course are given in the course transcript. Thus:

0 - 4.5      = 
Fail

5.0 – 6.0   =
Good

6.5 – 8.0   =
Very Good

8.5 – 10    =
Excellent 

Czech Republic

Overview

The whole area of further education, in both the professional and personal development spheres, was deeply affected by the social and political changes following 1989. Changes in legislation in 2002 laid down required measures at the State level and determined solutions at regional level, where the regions are obliged to work out their own long-term programmes for the support and enhancement of further education

The outcomes of education provided outside the school system need not to be assessed at all, or there may be a very sophisticated assessment system. Assessment is mainly by examination, with some continuous assessment. Competence based tests are becoming more prevalent in the vocational education sector.

Classification

Learners receive grades twice in a study year. The marks from all the components of assessment are added to give a final mark, which is graded on a grading scale of 1 to 5:

1  
Excellent (výborně)

2
Very good (velmi dobře) 

3
Good (dobře) 

4
Pass (vyhověl) 

5
Unsatisfactory/fail (nevyhověl) 

Australia

Range of practices 

Assessment for vocational education and training is a competency based system in Australia. It is clear from the literature that there is currently no common national policy regarding grading/award classification within Australia. While some states have developed, or are intending to develop grading models (WA, SA and NSW), others make it optional at the registered training organisation level (ACT and Vic), while other states have no grading requirements (Qld) (Griffin et al. 
, 2001).  

Williams and Bateman (2003) recently conducted an extensive study into grading practices across the vocational education and training system (VET) in Australia. They concluded that generally, it was difficult to gain an overview of grading practices. However, their research identified that ‘good’ practice in competency-based assessment is still neither fully understood nor universally implemented across the VET sector. There has been no identified consistent approach across sectors regarding the degree of support for grading. In terms of registered training organisations interviewed, the research findings indicate that various practices are employed across programme areas inside and outside policy guidelines. Individuals interviewed could only speak for the most part about grading practices within their own programme area. In instances where registered training organisations have a specifically mandated assessment manager, there were broader discussions concerning general practices across their organisation. In these instances, all aspects of grading practices frequently varied from programme to programme. 

The findings from the current study again confirmed the wide variety of grading practices across Australia, across states, across providers within states, as well as within providers across course areas and qualification levels. Some of the reasons for variation in practices that came out of the research include:

The Australian National Training Authority policy is silent on grading.

State and/or territory training authorities’ policies vary from strong support for grading with the state having funded development of the model, through to the decision to grade being viewed as within individual registered training organisation jurisdiction, and to not supporting grading.

Specific factors related to qualifications, such as the extent of industry support, the direction provided by the training package or curriculum document, the desire to respond to local conditions (for example, demand by local employers and international students or using grading as a competitive edge for commercial advantage) account for some variation.

Only some of the models identified in the research, namely the criterion-referenced approaches, were considered compatible with competency-based assessment. The literature identifies two approaches to graded assessment: 

· those that involve the higher achievement of the competencies being assessed, where the criteria for grading are directly related to the competency standards, and

· those where grading is based on the achievement of additional criteria, which are not necessarily explicit in the competencies themselves.  

While most approaches identified in the research followed one or other of these models, in some cases this distinction was difficult to make, as for example where the Mayer key competencies formed the basis for the grading criteria. While embedded in the standards, these competencies are not necessarily explicit.

Models identified in the research that were considered incompatible with competency-based assessment, were those in which the notion of ‘progress towards’ competency is implied. This included the allocation of percentage marks, and those approaches that involved some form of norm-referencing, for example either through direct ranking of learners against one another or where statistical manipulations of distribution were employed to create normative bell curves.

Of the registered training organisations interviewed, approximately half had implemented a model of graded assessment. Of those which had not implemented graded assessment, the majority indicated that they had no plans to implement such a system. The remainder of these had undertaken some form of research and/or discussions regarding the intention to implement graded assessment.  

Graded assessment within registered training organisations was mainly occurring either across all programs or within specific programmes/industry areas. Few of the organisations had implemented a graded assessment system according to Australian Qualifications Framework level, although some indicated that they only graded higher level qualifications. Of the registered training organisations that had implemented a grading system, most had made this mandatory within whichever programs had been selected as appropriate for grading, whereas some had made graded assessment optional upon request by the learner.  

Overwhelmingly registered training organisations were applying graded assessment at unit, module or ‘cluster’ (that is, a group of units or modules) level rather than at course level.  

In the majority of instances evidence was collected over time throughout the duration of the course, rather than based on a single assessment event occurring towards the end or after the program.  

The dimensions of learning to which grading was applied included underpinning knowledge, demonstration of skills, transferability to other contexts, attitudinal development and on-the-job application. If more than one dimension of learning was assessed, the majority of registered training organisations combined assessments to ascribe a single grade. 

In implementing graded assessment, a number of registered training organisations conducted formalised professional development activities for assessors, while others informally inducted assessors using some form of mentoring process. 

The provision of guidelines and sample exemplars of assessment tools were other important strategies for enhancing the validity and consistency of graded assessment.  

Moderation processes (internal and external) were utilised in a large proportion of registered training organisations to establish and monitor the validity of the grading schemas.

Inconsistencies in graded assessment results
During the research process a number of variations were identified relating to the registered training organisation reporting frameworks being used for grading, for example:

Level of reporting, including ascribing grades to individual units or modules, clusters of units or modules or at overall course level.

Range of reporting models, including letter grades such as A, B, C etc.; word descriptors such as credit, distinction, high distinction or competent with merit, competent with distinction; percentage marks; or profile descriptions using either prescribed or free profile formulae, with reporting ranging from 2 to 6 levels of performance.

Range of practices for combining assessments to ascribe a single grade. These may include a number of assessment tasks for a number of units, assessments conducted in a range of contexts, such as on and off the job, or integrated or capstone assessments. Practices include using an assessment matrix approach relying on the overall professional judgement of the teacher or assessor; averaging of marks to provide a final mark; relative weightings assigned to assessment tasks which then contribute a commensurate amount to the overall mark; grade weightings, where, for example, out of six assessment pieces, four would need to be assessed as a specific grade for that to be assigned as the final grade; grades allocated through a moderation process; and statistical standardisation processes with standard deviation distribution.

Transparency of reporting ranged from letter or numerical grades with no indication of how they have been allocated, word descriptor with or without the percentage mark that it represents, through to publicly available criteria for grading either in student handbooks or printed on the back of the statement of results. However the majority of registered training organisations did not have descriptors explaining the grades within the reporting structure.

Appropriate assessment contexts for grading

The research confirmed that grading for the most part takes place off the job. Only one of the registered training organisations interviewed routinely offered grading for recognition of prior learning assessments, and less than half of those who used graded assessment graded on-the-job assessments. There were a number of reasons cited for not grading recognition of prior learning. These included: it was considered too hard or too costly (a commonly expressed view was that recognition of prior learning is already too difficult without adding the complexity of grading to the process); applicants may be disadvantaged by not being able to assemble the best evidence; grading was applied to the learning that occurs in a program, not the outcomes, which automatically excludes recognition of prior learning. 

Models

In some cases, the subjects or courses completed in achieving the competencies will be listed separately and graded using one or more types of grading systems. Some examples are set out below. Usually the grading system will be described on the documentation issued to the student. The systems set out below are only a sample of the types of grading systems used. Note that the alignment between the types of grading systems can vary depending on the awarding institution.
Some Registered Training Organisations award the qualification with an overall grade using grades such as ‘at High Distinction/Distinction/Credit level’ or ‘with Merit’.
Table 1:
Comparison between award classifications in VET in Australia
 

	High Distinction (HD)
	Outstanding Performance
	85-100%
	A

	Distinction (D)
	Superior Performance
	75-84%
	B

	Credit (C or CR)
	Good performance
	65-74%
	C

	Pass
	Acceptable performance
	50-64%
	P

	Fail
	Unsatisfactory completion
	0-49%
	F or N


The following gives examples of various models currently in place in Australia:
Model 1
Western Australian model

Background

The Western Australian model for grading assessment was developed as a joint initiative between the Western Australian Department of Training and Employment, Western Australian TAFE Colleges and VETASSESS. 

Brief description of the model

The grading is applied at the ‘cluster unit’ level. A cluster can include one or more units of competency which ‘are related for the purpose of reflecting real work tasks that meet industry requirements’. While each unit is reported as competent/not yet competent, the grading of clusters overlays the dichotomous reporting. Thus, the model does not grade competence, but rather grades performance once competence has been achieved.

Grading is applied to the achievement of additional standards based on the Mayer Key Competencies – the generic skills and attributes that underpin competency. Assessment takes place as the collection of evidence over time, and each assessment requires the use of a minimum of two assessment tools or methods, from which an overall judgement is made. These methods may include:

· Work related performance 

· Work related project

· Work related product or service

· Work related portfolio

· Work related practical task

· Knowledge based test

The grading criteria

There are five grading criteria based on the Mayer Key Competencies:

· Demonstrated breadth of underpinning knowledge applied to the assessment task

· Communication, people networking, language and interpersonal skills

· Techniques and processes

· Autonomy and performance of work tasks

· Work organisation

These generic criteria are then customised to reflect the specific subject area, and three descriptors for each of the five criteria describe the thresholds for performance at the relevant levels. In other words, expected performance at levels one, three and five are described, and a learner’s performance is rated according to where it falls on or between the thresholds. Scores are aggregated and weighted for each assessment task. The individual Registered Training Organisation (RTO) is responsible for determining the weighting. The learner’s final score is then matched against the required scores for reporting each level of performance.

Reporting of results

A four-point scale is used for reporting the assessment process: 

· Not yet competent

· Competent

· Performance with Merit

· Performance with Distinction 

Learners receive two separate reports: one with the result Competent/Not Yet Competent and a second showing the graded performance result. On the back of this second report the five generic criteria are explained. 

[image: image3.wmf]CRITERIA

1

2

3

4

5

Demonstrated breadth of

Demonstrates an understanding of key concepts

Demonstrates an excellent

Effectively applies these understandings in the

underpinning knowledge

and knowledge underpinning the work task(s).

understanding of all-key concepts and

performance of the work functions and applies them 

applied to (the assessment

knowledge underpinning the work task(s).

to new situations

task)

Proficiently applies these understandings in the

performance of the work functions.

Communication, people networking,

Demonstrates an ability to use a range of

Apply a range of well developed communication

Displays an ability to use a wide range of communication

language & interpersonal skills

communication and interpersonal skills

and interpersonal skills appropriate to the

and interpersonal skills, and displays a thorough

appropriate to the audience and situation

audience and situation.

understanding and correct use of key industry and

enterprise language in performance of the work task(s),

Demonstrates a sound understanding and the 

and can assist others.

correct use of industry and enterprise

language in performance of the work task(s).

Techniques and processes

Performs all technical skills/procedures to the

Effectively performs all technical skills/

Displays excellent technical skills/procedures to the 

standard required by the workplace, including 

procedures to the standard higher than required

standard exceeding organisational expectations

correct use of any equipment

by the workplace, including correct use of any

equipment

Work organisation

Demonstrates a sound understanding of the

Demonstrate clearly and accurately a high

Demonstrates an excellent understanding of the benefits

benefits of effective work organisation.

standard of effective planning and work organisation

of effective work organisation within the workplace.

Can clearly and accurately articulate the stages

Effectively applies excellent planning and organisational

in planning and organising a work function.

skills in the performance of work functions and assists

others.

Applies sound planning and organisational skills

in the performance of work functions.

Level of independence and

Under general workplace supervision work to

Works with limited supervision to safely complete

Works autonomously within the workplace to safely

performance of work tasks

safely complete taks in accordance with

tasks in accordance with workplace requirements

complete tasks in accordance with workplace requirements

workplace requirements.

and conditions.

and conditions

Work performance conforms to all enterprise

Work performance conforms with all enterprise

Work performance conforms with all enterprise work

work standards

work standards to a high standard.

standards to an excellent standard, and assists others.

LEVEL OF PERFORMANCE

WA Model sample rubrics

Model 2 Standards referencing
Background

The University of Melbourne conducted two related studies that involved a linking of scaling techniques to a process of synthesis based on multiple data sources. One of these projects involved an investigation of how VET subjects undertaken in Year 12 could be assessed for the purpose contributing to a tertiary entrance score on a basis equivalent to non-VET subjects. The other involved an investigation of how multiple sources of data could be synthesised into a single score and for interpretation as a competency decision. The model developed was termed ‘Standard Referenced Assessment’ and is a model proposed by the TAFE NSW.
Brief description of the model
Standards referencing is classified as a type of criterion referencing where levels of performance are defined along a continuum of increasing competence and used for interpretive purposes to infer a competency decision. 
Grading criteria
The grading criteria are content specific, directly observable and avoid comparative terms (eg limited/sound/thorough understanding) in describing the varying levels of performance. The criteria place emphasis on the quality of the performance – that is how well the task was performed, as well as a consideration of the underpinning knowledge and skills inherent in the assessment tasks. The performance levels can be mapped to a single scale. The criteria represent thresholds on a continuum of increasing competence, which when grouped together, become band level indicators. These in turn help to interpret the competencies.
Reporting of results
Evidence is integrated and synthesised to facilitate holistic assessment judgements. The standards referenced framework allows for reporting of results in a range of ways including the dichotomous competent/not yet competent, grades or differentiating scores. 
Standards Referenced model profile descriptor

Making a judgement 

Evaluate the evidence collected from each of the tools against the following profiles to make an overall judgement of the student’s competence. The profiles describe the typical performance of ‘highly competent’, ‘competent’ and ‘not yet competent’ students against the Unit THHCOR01A Work with Colleagues and Customers. These profiles should not be treated as a compulsory, or an exhaustive, or even an exclusive list of what students must demonstrate. They simply provide the assessor with an overall perspective, which can be used to make an holistic judgement.

	Highly Competent

	Appropriate communication and interpersonal skills are easily adapted to meet a wide range of workplace needs (ie. With colleagues, customers and workteams). Exceeds customer expectations. Identifies the range of needs of customers and adapts own interpersonal skills to ensure that all reasonable needs are met. Customer dissatisfaction is promptly identified and a range of actions are identified and evaluated. Appropriate action is taken to resolve the issue to the satisfaction of all parties. Complex and difficult customer complaints are dealt with promptly, politely and according to workplace procedures. Actively participates within workteams, whereby the student takes a leadership role in: enabling the team to identify team goals, prioritise goals and individual tasks and renegotiate tasks according to changing/reviewed workplace goals. Unfamiliar and complex needs and differences of the individuals within the workteam are accommodated. Personal presentation standards exceed the requirements of the enterprise and industry standards given a range of considerations.

	Competent

	Appropriate communication and interpersonal skills are adapted to meet the range of workplace needs (ie. With colleagues, customers and workteams). Identifies the range of needs of customers and adapts own interpersonal skills to ensure that all reasonable needs are met. Customer dissatisfaction is promptly identified and a range of actions are identified. Appropriate action is taken. Customer complaints are dealt with promptly, politely and according to workplace procedures. Participates within workteams, taking an active role in: jointly identifying team goals, prioritising goals and individual tasks and renegotiate tasks according to changing/reviewed workplace goals. Needs and differences of the individuals within the workteam are accommodated. Personal presentation standards meet the requirements of the enterprise and industry standards given a range of considerations.

	Not Yet Competent

	Communication and interpersonal skills (with limited adaptation) meet a limited range of workplace needs of colleagues, customers and workteams. Requires help to identify the needs and concerns of customers. Requires help to identify customer dissatisfaction and a limited range of actions are identified within the workplace procedures. Under direction, can work within identified job tasks of the workteam(s). Has minimal participation within the processes of: identifying team goals, prioritising goals and individual tasks and renegotiating tasks according to changing/reviewed workplace goals. Has difficulty dealing with unfamiliar customer needs such as cultural and special needs. Personal presentation standards meet the requirements of the enterprise and industry standards given specific work functions. 


Note: This sample only has 3 levels of performance; it can be developed into 4 levels. It may be that a shorter descriptor is desired.

Model 3
Performance level assessment – TAFE Queensland
Background  

In 2001, TAFE Queensland is implementing a trial of ‘Performance Level Assessment’ in six qualifications at Certificate III, Certificate IV and Diploma level through a limited number of TAFE Institutes across Queensland. The term ‘performance level assessment’ has been selected in order to indicate clearly that competence is not being graded, but rather performance is being assessed. For the sake of consistency and convenience here however, the term ‘grading’ will be used interchangeably to denote performance level assessment. This model was due to go beyond the pilot stage in 2002.

Brief description of the model

Performance level assessment is applied at the unit level, although not all units are available for grading. Within the units where performance level assessment is available, it is mandatory rather than optional on request by the learner. Grading relates to the achievement of additional standards and applies to evidence collected throughout the whole program. Underpinning knowledge, demonstration of skills, on-the-job application, attitudinal development and transferability of skills and knowledge to other contexts are all encompassed in integrated assessment tasks, to which the performance level assessment is applied, and upon which an overall judgement is made. 

The performance level criteria

The following criteria were developed for the trial. It should be noted that these criteria may be subject to review and amendment.

Criteria for determining performance at the Credit level include:

· Demonstrates advanced reliability and responsibility

· Provides evidence of being able to access additional, relevant information and apply appropriately

· Presents work with originality and/or creativity

· Demonstrates positive approaches to learning

· Demonstrates the ability to work and learn  independently and/or within a team

· Provides evidence of planning and resource allocation to ensure completion of task.

Criteria for determining performance at the Distinction level include:

· Demonstrates exceptional reliability and responsibility

· Provides significant evidence of being able to acquire, validate and apply relevant additional resources and sources of information and use effectively and efficiently

· Demonstrates significant work output, quality, originality and creativity

· Demonstrates positive approaches to learning with a high degree of motivation

· Displays a significant level of independence

· Provides evidence of monitoring and evaluation of work including the ability to identify opportunities for improvement

· Demonstrates mastery in application of task ensuring flexibility, efficiency and effectiveness

Thus, achievement at the merit and distinction levels is described in terms of comparative and superlative performance of the identified criteria. Each criterion is expanded into a set of specifications for each unit of competency to assist assessors making a consistent judgement.

Reporting of results

Two levels of reporting are available for performance level assessment (Credit and Distinction), which are completely separate from the Competent/Not Yet Competent reporting. The criteria for the Credit and Distinction levels of performance are printed on the back of a supplementary report supplied to the learner. 

Note: No samples were available for this model.

Model 4
Canberra Institute of Technology 

Background  

CIT adopted a policy under which merit and distinction criteria for grading learner achievement were established. Graded assessment was implemented in response to learner and employer demand, and in order to facilitate pathways into higher education, particularly into the higher education sector of the organisation. 

This is not so much a grading model but a framework to support and inform graded assessment in the institute.

Brief description of the framework

In the revision of the Institute’s assessment policy that occurred in 1994-1995, considerable attention was paid to the development of an acceptable strategy for graded competency based assessment. Extensive consultations were undertaken with teachers, students and senior managers within CIT. The outcome was a policy that offered a highly flexible approach to graded competency based assessment. It is now being applied in a range of ways in programs across the Institute.

It is important to note, however, that recognition of merit in CIT is not applied to units of competency. Where grading is deemed to be appropriate, modules are used as part of the programme structure. These modules may have a one-to-one or more complex relationship to units of competency. 

The grading criteria

The CIT assessment policy not only sets out the grading categories, it also outlines the key principles to be employed when developing a graded assessment strategy and a set of generic grading criteria and descriptors which can be employed by teachers. These elements provide the supportive framework for graded competency based assessment in the Institute. Each element is described below in more detail.

Grades
Grades awarded under the CIT assessment policy are:


D
Distinction


CR
Credit


P
Pass/all outcomes achieved


F
Outcomes not achieved

Importantly, the policy notes that it may not always be possible or practicable to identify specific assessment criteria for Pass, Credit and Distinction. This recognises the complexity of developing distinct criteria for three levels of learner performance. Where only one merit level beyond pass is to be determined, a Distinction is to be awarded. 

Key principles for determining a grading strategy 

To ensure that those formulating assessment strategies have a framework within which to work, the policy provides a number of key principles that must be applied in this developmental process. These principles are

· that grading is optional.

· the decision on whether to assess and report on levels of performance is made for each accredited course or Training Package qualification.

· that merit criteria need not be applied to every module in the course.

· any decision to apply merit criteria should be made in consultation with relevant stakeholders.

· all criteria to acknowledge merit must relate to the purpose of the module.

· the same strategy and criteria must be offered to all relevant students regardless of course location and delivery mode.

· there must be distinct merit criteria for Credit and Distinction levels and information about these must be made available to teachers and students.

· merit criteria must be valid and reliable and the processes fair and cost-effective.

· students must satisfy the criteria for pass level before they can be assessed against the additional merit criteria.

Generic criteria for grading

To further assist in the implementation of graded assessment, a set of generic criteria and operational definitions have been developed. These have been used principally as a starting point by teachers/trainers who are committed to implementing graded assessment but have yet to determine their own program-specific criteria to differentiate levels of achievement of learners in particular modules.

The generic criteria and descriptors are:

Distinction


· Work of superior quality on the learning outcomes of the unit, demonstrating a sound grasp of content, together with efficient organisation and selectivity

Credit

· Work of good quality showing more than satisfactory achievement on the learning outcomes of the unit, or work of superior quality on a majority of the learning outcomes of the unit

Pass


· Work showing satisfactory achievement of the learning outcomes of the unit

Fail


· Work showing an unsatisfactory achievement of one or more learning outcomes of the unit.

The task for teachers developing their own graded assessment strategies are to take these descriptors and operationally them for the modules they have chosen to grade. In other words, they must develop context or program-specific criteria and descriptors that directly address the learning outcomes of the module or modules they have identified as being appropriate for grading.

Reporting of results

The academic transcript that students receive includes their ungraded or graded results against modules in which they are enrolled. In addition, they are provided with a testamur and statement of units of competency achieved (for Training Package qualifications only). 

 Model 5 University of Ballerat 

Assessment Criteria / Grading Categories (adopted 1999)
At the Board of Technical Studies meeting 3/98 it was resolved that the following grading categories be adopted for use in VET courses at The University of Ballarat.
	Grade Category  
	Grades Allowed 

	Grading Category 1
	CN - Not Yet Competent: for students who are required to re-enrol in a module in their endeavour to achieve competence. 

CY - Competent: for students who have achieved all of the learning outcomes specified for that module to the specified standard. 

CM - Competent with Merit: for students who have achieved competency in specified assessment criteria in addition to achievement of all learning outcomes to the specific standard. 

CD – Competent with Distinction: for students who have achieved competency in specified assessment criteria for Competent with Merit and, in addition, meet specified criteria which distinguishes their work from this grade. 

	Grading Category 2
For application by approval of the Board of Technical Studies and with documentation from a relevant authority that this is a level of recording results that is preferable.
	CY - Competent 

CN - Not Yet Competent 

	Grading Category 3
< students Education of Certificate Victorian>
	S - Satisfactory: has achieved all the work requirements

N - Not Satisfactory: has not achieved all the work requirements

J - Did Not Complete: no longer in attendance but has not officially withdrawn 

	Grading Category 4
To be utilised only with the explicit authority of the Board of Technical Studies.
	A - (80 - 100)

B - (70 - 79)

C - (60 - 69)

D - (50 - 59)

E - (40 - 49)

F - (0 - 39)


Other codes and descriptors which may be used in conjunction with all of the above four categories are:

EX: Status of exemption granted through Recognition of Prior Learning based on

· 
similar studies 

· 
standard exemption, or 

· 
work/life experience. 


This code will be printed as a CY on Statement of Results.


CT: Status or credit granted through Credit Transfer arrangements. That is, 
through agreements with education authorities.


NA: Module awaiting result.


NC: Assessment not yet complete, subject to relevant enrolment timespan not 
being exceeded.


UP: Ungraded participation.


WD: Withdrawn, without failure


Where the student has lodged an official enrolment withdrawal notification that 
satisfies one of the following categories: 

Withdrawn – Successful
Student’s objectives in enrolling, whether personal or employment-related, have been satisfied at the time of withdrawal.


Withdrawn – Dissatisfied


Student’s prime reason for withdrawal related to dissatisfaction with the quality of 
content, delivery or enrolment counselling associated with the enrolment.


Withdrawn – With Approval

Student’s prime reason for withdrawal is related to a change in personal circumstances, such as geographic move or family grounds; or other reason unrelated to the educational delivery process. 

WF: Withdrawn failure


Withdrawals where official notification of withdrawal does not specify a reason or 
where attendance/participation prior to measurement point has ceased but where 
lodgment of an official notification of withdrawal has not occurred.


WT: Withdrawn, transferred


Where the student has lodged an official notification of withdrawal that indicates 
studies are being transferred to another provider within the VET system, including 
private providers.
DF: Deferred.
Part B 
Higher Education and Training Awards Classification or Grading 
Higher Education and Training Awards Classification in Europe, the United States and Canada Australia, New Zealand and South Africa

Summary of Main Findings

This research looks at the current practice and emerging trends of award classification within Europe, Canada and the United States, South Africa, Australia and New Zealand.

The purpose of the report is to construct an accurate view of the current practices in regard to the grading or classification of higher education awards that currently exist within those jurisdictions studied, and to determine whether or not there is any impetus for change.

The following are the main findings as they relate to the jurisdictions or areas within the study:

Ireland

In general all higher education and training awards in Ireland are classified by the various awarding bodies. The honours bachelor degree awards are normally classified at first class, second class upper and lower divisions, third class and, in some instances, fail. The ordinary or pass degrees are generally classified as distinction, merit upper division, merit lower division and pass.
United Kingdom
United Kingdom higher education institutions have in common the honours degree classification system, which is almost universal – although there are some exceptions such as that of the Scottish Medical degree which has been remodelled - and as part of this, is assessed on competence only, and is not classified. The honours bachelor degree – generally studied over either three years (England) or four years (Scotland) is normally awarded with classifications of first, second upper division, second lower division, and third class honours. Ordinary or general degrees have normally not been classified, although there is now an increasing practice to grade the awards as pass, merit and distinction. In respect of grades, it is normal to have an asymmetrical system in that there are more pass grades than fail; there would be four pass grades and one fail grade in the honours degree classification system. 

Continental Europe

There are a number of different systems of award classification extant in continental Europe, although there is no predominant grading system in use. With the exception of Sweden, higher education institutions on continental Europe use a numeric system of grading, allied to the use of grade descriptors. Generally, although not universally, the grading scales are ascending, that is the higher the grade, the higher the mark. A scale of one to ten is used in a number of countries, as is a scale of one to twenty. A scale of one to five is used in other countries, although this is not as common as either the one to ten and one to twenty scales.

In respect of grades, it is not usual to find a symmetrical pass grade, in that there are generally more grades above the pass grade than there are below it. For example, in the Netherlands, there are six different pass grades, whilst Sweden has two: pass and pass with distinction.

United States and Canada
The grading system depicted for the United States and Canada shows that which is almost universally in use throughout the North American continent, in that a grade point average system is utilised, ranging from 4.0 for the very best students to 0.0 for those who fail every programme. A grade point average of a minimum 2.0 is normally required to graduate.

Australia, New Zealand and South Africa

All three countries use a similar classification system, with honours degree awards classified as first, second upper and lower divisions and third class. In Australia and New Zealand, the ordinary or pass degree is normally awarded without classification, but simply as pass or fail. This position is replicated in South Africa, although there is an increasing number of ordinary or pass degrees being awarded with the classification of pass, pass with merit or pass with distinction.

Masters and Doctorate Awards:

Masters awards generally, in most jurisdictions, fall into two categories; taught Masters and research Masters. Taught Masters generally attract classification, either of first class, second class upper and lower divisions and third class, or, in greater use, pass, pass with merit or pass with distinction.

Research Masters do not normally attract classification.

Doctorate awards – either research Doctorates or professional Doctorates - do not attract classification. 

Emerging Trends:
· It appears that the system of award classifications in Ireland is well established, well understood and accepted as a reliable indication of academic performance and achievement. There are some minor changes of the system planned at the margins only. The National University of Ireland has published grade descriptors to help interpret the award classification bands, and University of Dublin, Trinity College is developing, at faculty level, subject specific grade descriptors.  
· In the United Kingdom, there appears to be a growing feeling that, although the honours degree is a highly valued qualification, the system may need to be reconsidered. A report commissioned by Universities UK – the Burgess report – on measuring and recording student achievement suggested that there should be further investigation of alternative classificatory systems.

· In Continental Europe, there have been many changes in recent years to higher education systems, some as a result of countries emerging from the Eastern European Bloc, and others as a result of the Bologna process. However, there is no indication that the classification systems now extant will be restructured, nor is there any indication that there is any pressure for change.

· In the United States and Canada, the Grade Point Average is well established, and there is no pressure for change.

· Australian universities have rejected the idea of a national classification system, although there has been support for the concept of a common grading scale.

· New Zealand has a national qualifications framework comprising eight levels with assessment against unit standards. University degrees have not been included in the framework and continue to be classified in the traditional manner.

 Higher Education and Training Awards Classification in Europe, Canada, Australia, New Zealand and South Africa 
Europe
Ireland

This is not intended as a comprehensive review of award classifications in Ireland.  It is a short comparative study of award classifications in operation in general terms.  The study concentrates on how awards are classified in general terms rather than the exceptions to the rule.  It should be noted that many variables affect award classifications.

The learner assessment system is fundamental to the application and overall result achieved in an award classification system.  In each awarding body some discretion is delegated to the examination board meeting and/or to faculty heads or school heads to operate a discretionary category of choices on the final award classification. Many of these choices are more closely related to the assessment system in place for each particular programme and award as opposed to general rules and regulations.

This study provides a brief glance of the general regulations and approach to classifying awards and the general trends envisaged for the future at this point in time.  

Award Classification Systems (General)
Awards that are classified

In general all higher education and training awards in Ireland are classified by the various awarding bodies, institutions and universities. The major awards in the state are classified with the exception of research degrees at level 9 (Master Degree) and level 10 (Doctorate).  

The table in Appendix Three sets out the general classification bands used by each awarding body.  The Dublin Institute of Technology relates an average mark band to nature of achievement and classification as shown in Appendix Three (a).  The National University of Ireland has developed general grade descriptors for the classification of primary degrees in NUI constituent universities and recognised colleges as set out in Appendix Four.

In general the main awards in each awarding body are classified in accordance with the bands in Appendix Three.  However each awarding body facilitates some derogation from this banding system. There is no one classification band that is applied consistently by all awarding bodies, even the first class honours band of 70% has a derogation.  

The largest range of award classifications appear to be available consistently for the Honours Bachelor Degree award namely Pass, Third Class honours, Second Class grade two, Second class grade one and First Class.  The range of classifications is normally reduced for other award types such as the Master Degree taught, Higher Diplomas, some sub-degree awards and Postgraduate Diplomas. The Higher Diploma in Education is generally classified owing to salary implications.

Third Class Honours 

The application of the third class honours classification appears to be the most inconsistent category of all classifications.  This category is not presently available in DIT, HETAC and UL (but is under consideration).  Third Class honours appear to be programme related but do not apply across the board to all programmes. Awards that do not apply this classification include medicine and medicine related awards, nursing, veterinary, engineering, agriculture and some arts and commerce awards.  The percentage banding applied to third class honours is also inconsistent ranging from 40% to 50% in some universities and from 50% to 55% in others. 

Awards that are not classified and inconsistent classifications

There does not appear to be a consistent approach for classifying sub-degree awards or awards with the title of Diploma and Higher Certificate. Some universities do not classify awards below Bachelor Degree level while others have classifications similar to the Bachelor Degree classifications for Diploma and Higher Certificate awards.  Other classifications in this category follow the merit/credit and distinction classifications.

The Ordinary Bachelor/General degree is classified using Merit and Distinction classifications by HETAC (under consideration at present) and Distinction, Merit Upper Division and Merit Lower Division by DIT.  However there is a discrepancy between DIT and HETAC for the classification of the award of Ordinary Bachelor Degree.  HETAC’s current threshold for Merit is 63% for Grade one and 55% for Grade two.  The DIT is 60% (merit upper division) and 50% (merit lower division), respectively, which is similar to that used for the Institute’s Honours Bachelor Degrees.    The BA ordinary in Trinity College is not classified.  Also, General Bachelor Degrees tend to have a separate set of classification rules, for example, the BSc (General) may be awarded with “distinction” or with “commendation”. 

Derogations
Derogations from the general classification bands occur in all awarding bodies.  These are associated in the main with the requirements of the professions.  Many of the derogations are indicated at the specific programme (and sometimes learning unit) level.  The most common derogation relates to a higher pass requirement, usually 50%, and this is commonly found in medicine and awards related to medicine (radiography, physiotherapy), veterinary, nursing, some science Bachelor and Master degrees, also accountancy, finance and investment/treasury awards. Other derogations relate to Taught Master Degree Awards and are diverse.  Usually the band of classifications is reduced to two or three categories for taught postgraduate type awards. As mentioned earlier there is even a derogation on the 70% band for first class honours to a minimum of 75% and 80% for a Masters Degree in Chemistry. 

Contribution of Non-award Years to the Award Classification
One aspect of the award classification that is not apparent from the percentage banding and Quality Credit Average (QCA) is the composition of the classification average mark or grade.  The composition refers to the formula used to arrive at the average mark or grade that places the result in a particular classification banding.  The practice in this regard varies enormously on a subject-by-subject basis and is further complicated with major and minor subject choices. This refers to Bachelor Degree programmes where contributions from the subjects are weighted and contribution from the non-award years are also included and weighted.  Each contribution is dependant upon the subject combination of the bachelor degree.

One common trait throughout the higher education system is the contribution from non-award years to the final award classification.  The majority of Bachelor Degree programmes require a weighted contribution from year three and four of a four-year degree programme and others require a contribution from years two, three and four, although this is not universally the case in DIT.  Some Bachelor Degree classifications are based on the cumulative performance of the candidate over the complete programme while others are based only on the final year subjects or modules.  In some universities the learner is afforded a choice on the contribution of non-award years based on the most beneficial outcome for the learner’s final award classification. In others the total cumulative performance of the candidate is applied across all awards with a greater weighting placed on the last two years of the bachelor degree programme.

For Higher Certificate awards, the practice also varies from a weighted cumulative performance over the duration of the programme to a final year contribution only, when calculating the award classification.

Disciplines that commonly require contributions from non-award years for calculating award classifications are engineering, business/commerce and some science/health & computing degrees.  The practice varies from one programme to the next both within and between the various awarding bodies.
Repeat for Honours

Repeating for honours in this section refers to the opportunity for a learner to improve the actual award classification of the original award, by repeating all or elements of the programme. 

It is difficult to interpret the capacity of a learner to repeat final assessments in order to improve an award classification from fail or pass to achieving an honours classification.  Again the practice here is diverse and no awarding body has a section relating to this topic, other than DIT where it is not normally permitted.  Many rules and regulations affect the outcome of the final classification such as, compensation and subject weightings, contribution from other years, elements of a particular programme and the discretion of the exam board meeting.

To generalise, the conclusion on repeating for honours is that normally Honours, Merit or Distinction may not be awarded unless the candidate has passed the assessments of the final year as they fall due and at the first attempt.  Within this regulation compensation is either permitted or not. Compensation is tolerated in some awarding bodies where the aggregate mark or grade reaches the honours band.  In contrast to this, in some universities an honours classifications may not be awarded where compensation has occurred, regardless of the overall result.  DIT does not permit compensation in final year, but has a system of permitting one of several outcomes where a student has not reached the pass threshold in one module.
In a limited and specific number of programmes learners are eligible for honours if they repeat within a certain timeframe “in the first repeat year only”.  On other programmes learners must relinquish their exemptions and repeat the entire year in order to qualify for honours or exemptions.  Another alternative is to base their performance on the repeat subjects and marks from the previous year. Some programmes allow repeat learners attain honours where the repeat subject is capped at 40% and the aggregate mark reaches a classification banding. 

Testimonial Documentation (Parchments)
The award classification of Pass does not appear on any parchment in higher education. The award of PhD, and usually Masters Degree by Research, is not classified by any awarding body.

The practice in the National University of Ireland is to include the word honours (in Latin) on the award parchment.  The precise category of the honours award classification is not indicated due to the third class honours category and the potential negative connotations.  The transcript of results and the Diploma Supplement will indicate the exact award classification e.g. First Class Honours, Second Class Honours Grade 1 etc.

The Dublin Institute of Technology, HETAC, University of Limerick and Trinity College include the full award classification result/category on the parchment e.g. Second Class honours grade one; Merit Grade 1; Distinction, for all classified awards. This is also the case for sub-degree awards where they are classified.

In general there has been some minor discussion about removing the classification from the parchment altogether but no solid proposals have emerged or are under consideration by any of the respective central academic committees/councils of the universities and awarding bodies to date.

Emerging Trends

The application and practice of award classifications as a specific policy initiative in its own right does not appear to be under any threat or indeed active consideration by any of the awarding bodies, with the exception of HETAC. The introduction of the National Framework of Qualifications does not appear to have initiated any major discussion on the future and usefulness of award classifications in the context of the overall threshold standards for awards. 
 The Diploma Supplement is well recognised by all awarding bodies but not considered as a replacement for award classifications, but as another method for recording and communicating them.

Some awarding bodies are at present considering some form of an amendment to their classification system. Examples are set out below:

The University of Limerick (UL) is at present considering introducing a third class honours category to the range of honours categories.  This amendment is under active consideration by the academic regulations committee but at an early stage of discussion. 

In UCD the main objective at present is to convert all programmes to the modular programme design with a focus on learning outcomes and a new learner assessment system based on a Grade Point Average (GPA) model of recording student achievement.  This system will commence with the September 2005 student intake.  Part of this conversion will include efforts to rationalise the derogations from the generic classification bands, in so far as possible. This move is considered feasible with perhaps minor exceptions relating to programmes that have specific requirements from the professions.

The National University of Ireland has recently published grade descriptors to help interpret the award classification bands. (See Appendix Four) The descriptors were prepared in response to calls from extern examiners that the criteria on which the various degree classifications are based should be more explicit.  The grade descriptors adopted by the Senate were intended as illustrative rather than definitive: they were intended to stimulate Faculties and Departments to develop their own discipline or subject-specific descriptors and this is taking place at present.

In Trinity College (University of Dublin) subject specific grade descriptors are being developed at faculty level.  The college has made progress in rationalising the award classification bandings over the past two years and this has been achieved with the exception of a few programmes that have specific professional requirements.
Masters Awards

As a general rule, taught Masters awards are classified in a similar manner to undergraduate awards, whilst research Masters are not. Grade descriptors for taught Masters degrees are currently under discussion.

Doctorate Awards
Some universities are at the initial stages of considering the introduction of a classification system for Doctorates, so that excellent performance might be communicated.
It appears that despite derogations and inconsistencies, the system of award classifications in practice in Ireland is considered to be well established, well understood and accepted by all as a reliable indication of academic performance and achievement.  
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United Kingdom

Awards in Higher Education in the United Kingdom generally attract a classification or grade. The practice varies across the sector, but can be summarised as follows:

· In respect of undergraduate degrees, ordinary or general bachelor’s degrees are generally not classified, although there is a number of universities in England which grade the award with a pass, merit or distinction. Honours bachelor degrees generally are classified.
· Taught Masters Degrees may attract classification – of pass, merit or distinction, or of first class, second class, (upper and lower) and third class.
· Research Masters do not generally attract classification, nor do doctorate awards.

Current position

The United Kingdom honours degree is the standard award from the higher education system. With the exception of Scotland, where honours degrees are generally offered over four years, most honours degrees are available on a three-year basis. In Scotland, the four ancient universities – St Andrews, Glasgow, Aberdeen and Edinburgh – award a Master of Arts and a Master of Arts (Honours) as an equivalent of a bachelors degree. It is only the nomenclature that is unique, not the volume nor the general content of the programmes. 
United Kingdom higher education utilises, almost universally, the honours degree classification system. The award achieved is made at first class honours (1), second class honours upper division (2(i)), second class honours lower division (2(ii)) and, generally, third class honours (3). A number of higher education institutions do not use third class honours in their classification system. In some cases an award of Pass and even Fail is given. There area number of different methods of determining the classification: some institutions may use, for example, the arithmetic mean of grades to determine the classification, whilst others may use student profiling, and others may use an average over a number of final year honours degree examinations.
Unlike most other undergraduate degrees in the United Kingdom, Scottish medical degrees are generally unclassified. The basis of this is that the learner is either competent to be a doctor or not. The five medical schools have agreed a joint central document called The Scottish Doctor. This details the ‘outputs’ which are expected from the different programmes offered by the medical schools, although they can determine their own curricula and the means of achieving the outputs. The main function of the medical degree is to confirm that the learner is competent to be a doctor. Those who are not competent do not progress to an award. Although assessments are graded – which may be a different grading system in each of the schools – the grading is not reflected in the final degree award, but remains as ‘competent’.
Emerging Trends

1. Issues concerning the nature of the award

There has been a number of commentators, in the last decade particularly, who have been questioning the accuracy, validity and transparency of the Honours Degree Classification system, and whether this system, which was designed more than two centuries previously, has any place in the current system of higher education, which rather than being an elite and homogeneous system, is one that now caters to a very large mass market. One commentator concluded that ‘a given set of marks with a given profile can lead to a considerable variation across institutions and different departments, depending on the method used to award degree classifications.

On the other hand, there is a strong argument against change in the system provided by a number of employers and academic commentators: the thrust of the argument is that the removal of any sort of differentiation would be considered unhelpful because it might take away any incentive by learners to do well. In addition, it is felt that many employers would argue that they need a system which provides them with enough information to make an informed choice about potential employees. In those countries which have undifferentiated systems it appears that employers had to use other methods of selecting employees. 

There appears, however, to be a growing feeling throughout the United Kingdom that, although the honours degree itself is a robust and highly valued qualification, the system used to classify degrees needs reconsidering.

2. Measuring and Recording Student achievement. (Burgess Report)
 

The Measuring and Recording Student Achievement Scoping Group, chaired by Professor Robert Burgess, was established by Universities UK and the standing conference of Principals in October 2003, to review the recommendations from the UK Government White Paper The Future of Higher Education relating specifically to recording student achievement, value added, degree classifications and credit systems. The resultant report, Measuring and Recording Student Achievement, was published in November 2004. Essentially, the question that Burgess attempts to answer is: ‘what are the best ways of describing, measuring, recording and representing students’ learning for different purposes and audiences?’

The key conclusion that emerged from the 2004 Burgess report in respect of awards classification is:

· Whilst the UK honours degree is a robust qualification, the existing honours degree classification system has outlived its usefulness and is no longer fit for purpose. There should be further investigation of alternative classificatory systems for representing achievement which better meet the needs of different audiences and a set of criteria need to be identified and agreed for the purpose of evaluating such a system. There is merit in incorporating some of the existing initiatives in this area including the higher education Transcript, the Progress File and Personal Development Planning. Account must also be taken of developments elsewhere in the UK, in other sectors and European developments such as the Diploma supplement and the Europass. Appendix five includes a summary of the recommendations put forward by the Burgess Group.
3. Assessment and grade descriptors

There is a great deal of debate, other than that instigated by the Burgess Report, over award classifications, particularly of undergraduate honours classifications. They have been described as a ‘Victorian invention’
 and that the main reason for abolishing them lay in the injustice of the system. Further, it was stated that, as students have a wider choice of options, they did not all sit the same set of papers; there was uncertainty in the uniformity of assessment.  A counter argument
 suggests that UK honours degrees are highly regarded around the world, but the sector is committed to ensuring that employers have as much information about the performance of students as they can. The Diploma Supplement should ensure the furtherance of this commitment.

It has been the practice in many UK universities to have different methods and computational outcomes in different faculties or schools: there was not always a standardised method for computing the award classification. In a number of cases, there could even be different percentage scales within the same university contributing to the award classification. It is also possible that the actual pass mark varies being for example, fifty percent in a medical faculty and forty percent in an arts faculty. There are in cases, professional body requirements which result in pass marks which differ from the common practice throughout the university. However, many universities in the UK have addressed this by having in place a common algorithm or algorithms that ensure consistent outcomes when classifying student awards.  An example of such an algorithm is given in appendix one.

Recently, more and more ordinary or general degrees are being given a grade: distinction, merit or pass. In addition, the grade point average system is being used to calculate this grade. Generally, an Ordinary degree can only be awarded if the student has completed 360 credits, has passed (with a grade D or better) courses worth at least 300 credits and has a GPA of at least 10.
Some of the pressure for this change has come from professional bodies, who may wish to have a determination of difference from people graduating with an ordinary degree.
 In a number of universities, including the Ancient universities, there is a paradigm shift to mark under the grade point average system, but then convert that grade point average to an honours classification of 1, 2(i), 2(ii) and 3.
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 Austria

Are awards classified or graded?

Yes - A main grading system used by higher education institutions, set out in the Universities Act, 2002.
With the exception of lectures, all courses have to be assessed by the course heads. At universities and at arts universities, students must pass Diplomprüfungen (diploma examinations) after each stage of study (for diploma programmes) and bachelor and master examinations for bachelor and master studies. The 1997 "Universitäts-Studiengesetz" (University Studies Act), which is now being phased out and replaced by the 2002 Universities Act, provided for three forms of exams: subject examinations for all subjects in front of a board of examiners, subject examinations covering one subject and course examinations for individual courses.

Performance is assessed at the end of each semester, based on participation in class, oral, written and/or practical assessment or in semester exams (Kolloquium). Semester exams on the subject-matter taught during a semester may be held at the request of students or teachers. Semester exams cannot be repeated. In the case of failure or non-assessment in a given semester, students may sit for a post-semester exam in the following semester.

In addition to bachelor, diploma and master examinations, students must present at least two bachelor papers during their courses, and a more comprehensive research paper (Diplomarbeit or "Magisterarbeit").

Classification
There are five assessment grades (marks) which are used to evaluate exams as well as academic and artistic work: 
Very good (1)
Good (2),
Satisfactory (3)
Sufficient (4) (for successful completion)
Insufficient (5) (for fails).

Emerging trends

According to the 2002 “Universitaetsgesetz” (Universities Act), the responsible collegiate bodies establish the examination regulations for the different curricula. Provisions on what methods, for what purpose and how examinations should be run have been abolished, giving universities wide leeway in designing their own rules. There is no evidence that the current award classifications, as noted, will be changed. 
Belgium

Are awards classified or graded?
Yes – on national scale used by all higher education institutions. The government adopts general exam regulations. These regulations establish, inter alia, exam periods, passing conditions, exam organisation methods and administration, how examining boards function, and waiver methods for students who repeat the same year of study.
Current practice

Assessment

So-called partial exams organised during the year are not, in principle, eliminatory. If they pass, students are generally excused from taking year-end exams in these subjects. Exams are written, oral, or oral and written. Sometimes, oral exams are administered only to students whose written results are insufficient. A student who is not required to take an oral exam can be authorised to take it with the intention of improving a written result. 

Consistent with the principle of academic freedom, there are no marking-method standards; but marks are generally on a scale of 20. A Board of Examiners composed of all the examiners assesses aggregate results globally; their deliberations are final. If they pass, students are classified as follows:

60% - 

satisfactory

61% - 70%
cum laude

71% - 80%
magna cum laude

81% - 90%
summa cum laude



At the end of each academic year, the level achieved by the student is assessed based on theoretical and practical examinations. Certain exams are given throughout the year, whereas others are administered at year-end. 

Practical exams include exercises, individual or teamwork, internships, and, at the end of cycles or courses, a dissertation. A candidate who does not pass in the first session (June-July) may retake all or part of his or her exams in the second session (September). In case of failure in both sessions, the year must be repeated. The same exam cannot be taken more than four times in two academic years. All Boards of Examiners are required to post their deliberations criteria. The Board of Examiners has the final authority and its deliberations are secret. A mark of 12/20 or more can be carried over from one year to the next, provided students score half the possible points in all other subjects. A mark of 14/20 or more is carried over, even if the student did not score an average of 50%.

Emerging trends

With increasing frequency, institutions offer students early diagnosis and reorientation opportunities starting in the first months of the first candidature year. To combat failure at the end of the first candidature, universities intend to offer a non-restrictive assessment in the first months with the possibility of remedial teaching or reorientation. There is no evidence that the grading system is to be changed.
Denmark

Are awards classified or graded?

Awards at undergraduate level are classified, with a national scale in place. The universities and other higher institutions use a numeric system of grading, aligned to grade descriptors. The scale of grade is from 13 to 6, although there is, for some reason, no grade 12 in the scale.

Current position

In higher education it is mandatory for all institutions to issue a Diploma Supplement in English to all students obtaining a degree. The Diploma Supplement gives information on the nature, level, context, content and status of the qualification.

  
The use of the European Credit Transfer System – ECTS – is also compulsory for higher education and part of the adult education system. All Danish higher education programmes are described according to the ECTS-credit point system, and the credit points are used not only for credit transfer but also as an accumulation system towards the final degree. 
 

Two main types of higher education institution in Denmark – university institutions and professional institutions (nursing, teaching, engineering etc). Generally, higher education in a university comprises a three-year bachelor’s degree and a two-year master’s degree, whilst in a professional institution it is more likely to comprise 3.5 - 4 years of study in total as these institutions cannot award a masters degree. A new Universities Act was passed in May 2003.

Methods of assessment
The assessment method is detailed in a Ministerial Order and is the same from school through to university level and across Denmark. The Danish assessment system is currently under review. 

Classification

A grade point average system (GPA) is used so assessment is continuous. Exams can be weighted differently in the final counting of marks. Most bachelors students undertake an independent programme of study cumulating in a thesis. Oral, written and project work are used to assess learners, depending on the nature of the course of study. A 13 point marking scale is used (though not all points on the scale are commonly used) and performance is placed within the following four groups of marks:
1: excellent (13,11,10)
2: average (9,8,7)
3: just acceptable (6)
4: hesitant (5, 03,00) 
Words describe each individual mark from 00 (completely unacceptable performance) to 13 (exceptionally independent and excellent performance).The degree certificate will comprise the overall GPA and a transcript with details of the subjects, grades, projects and the thesis. Denmark, thus, relies on a grade point average scale.

Emerging trends

A national qualification framework for higher education has been developed and is being implemented at the higher education institutions. This framework is competency based and credit based.
France
Are awards classified or graded?

Yes.  The law of 1984 (The Savary Law) defines basic principles applying  to higher education courses under the Ministry of Higher Education and Research, and also establishes principles governing the organisation and operation of higher education institutions. A State authority has sole authority in collating grades. 
Current practice
Universities set written and oral examinations on the content of the course units constituting each cycle, in order to award a DEUG a licence or a maîtrise Procedures for assessing aptitude and knowledge are, pursuant to the provisions of the law of 1984, laid down by the president of the university or the head of the establishment, and approved by the Council for studies and university life (CEVU). Students are all entitled to sit two examinations, at an interval of at least two months, generally in June and September.

The diploma awarded at the end of the third cycle attests not only success in the final exam but also the various personal research projects.

In non-university institutions, a system of continuous assessment or annual examinations allows students' progress to be evaluated from the first year of study to the final diploma. Generally, courses include a practical training period, which must be followed by a report or a technical project, taken into account for the award of the diploma.

Assessment

The Decree of April 9 1997 lays down a number of principles guaranteeing the students' rights as regards continuous assessment of knowledge and aptitude. The main means of assessment to be observed are compensation, capitalisation, absence of eliminatory mark, anonymous examination papers, course unit coefficients and the organisation of two examination sessions. These means must be made known to students not later than one month before the start of courses. For each course subject, an assessment procedure for the course must be set up. This assessment must take students' views into account.
Classification

The main grading system used by higher education institutions is as follows::
Awards are graded on a scale of 0-20, as follows:

0-9.9 Fail

10-12 Passable

12-14 Assez-Bien

14-16 Bien, 
16-20 Très Bien. 
Emerging trends

The vocational degree, created by the decree dated November 17 1999, came into force in the 2000 - 2001 academic year. This is a new national degree ("licence") - the DEUG level plus one year - which is designed to facilitate the integration of higher education graduates into professional life. It is delivered by universities, either alone or in association with other State higher education institutions. The degree course of one year is designed around close partnership with the professional world. Theoretical education and finalised practical training, learning of methods and tools, training periods in professional surroundings and the writing of a paper comprise the course. The vocational degree can be taken as initial training or as continuing education. The degree is tailored to the various student profiles by setting up differentiated courses. A period of training abroad under a contractual agreement may also be offered. It is graded as above.
 Hungary

Are awards classified or graded?

Yes - The degree is classified as summa cum laude, cum laude, or rite (which is just a pass). This is determined by three means: the final year exam, a master’s thesis and how well the learner defended their thesis. 

Methods of assessment

There are exams and assessments – often oral – as a learner progresses through their degree and they have to pass these to proceed. These do not count towards the final assessment, however. These exams are marked on a scale of 1-5 (5 being the highest).
Classification

Main grading system used by higher education institutions:
5 - jeles (excellent)
4 - jó (good)
3 - közepes (fair)
2 - elégséges (satisfactory)
1 - elégtelen (unsatisfactory).
In the case of a Masters degree, a different grading system is used for pass:

summa cum laude (with highest praise)

cum laude (with praise)

rite (good)
Emerging Trends

The Hungarian higher education system is undergoing a series of changes in response to Bologna. There are currently two types of higher education institution – universities and higher education colleges. They both offer degrees but those from universities have hitherto taken four-five years to complete whilst those from the colleges take three-four years and are considered less demanding qualifications.

Italy

Are awards classified or graded?

Yes

Methods of assessment

All assessment is summative – a learner could undertake between 25 and 40 important exams in the course of a degree. Major exams are generally oral although there is sometimes a written component and some subjects (e.g. maths) rely more on written work than others. There is a final year thesis on all courses.

Classification
Every exam counts towards the final degree mark. Exams are weighted to take into account the length of the course (e.g. an annual course counts as 1 in the weightings whilst a semester course counts as 0.5). The highest possible score for cumulative exams is 110 and learners are aiming to achieve as near to this as possible. They will know their scores to date – e.g. a very good learner would have accumulated 97 points - and will then defend their thesis which will be awarded some final points. If a well-written thesis takes the learner over 110 then they are likely to be awarded cum laude. A written request from tutors is made in advance for cum laude to the dissertation panel – it would be unusual for this to be turned down.

A minimum grade is around the 60 mark. The minimum grade considered ‘full marks’ is 92. The degree parchment gives the degree subject and the points they achieved.

Learners are also given a transcript of their experience, separately on request. This details the date and results of each exam including the mark obtained, the result of the thesis and an overall grade. Employers and higher education institutions (if further study is a possibility) can see from the transcript the detail of the courses taken and also how swiftly the learner progressed through the system.
Following is the main grading system used by higher education institutions
For Laurea:
0-110 + con lode/cum laude.
For examinations during the degree: 
0-30 with 18 as the pass

For specialist diploma: 0-70, 42 being the qualifying grade.
 
Emerging Trends
Procedures and methods for students' assessment have previously been laid down in the teaching regulations of each University with the requirement to express grades calculated on a scale of 0 - 30 for the examinations and on a scale of 0 - 110, with the possibility of awarding ‘summa cum laude’, for the degree examination. 

With the introduction of the crediti formativi universitari, students must obtain 180 credits including those relating to the knowledge of a language of the European Union prescribed to achieve the laurea (L) and dispute a written report on the activities carried out during the internship and/or laboratory work in front of the examination committee, according to the university charter. To obtain a laurea specialistica (LS), students must obtain further 120 crediti formativi universitari, corresponding to a total number of 300 credits obtainable in the five-year course, and dispute a written text in front of the examination committee, as foreseen by the university charter. 

The traditional laurea thesis, set out in the old system, and the laurea exam in front of an examination board made up of 11 members, no longer exist, although the grading system does.
The Italian higher education system is currently undergoing major reforms in response to Bologna and internal pressures such as low completion rates. From 2001/2002 it has phased out its standard four-year first degree (Laurea) in favour of a 3 + 2. 
Netherlands

Are awards classified or graded?

Yes – The Higher Education and Research Act 1993,contains general provisions applicable to the entire higher education sector and provisions that apply specifically to higher professional education, the universities or the Open University. These relate to the structure of courses and institutions. The Act also sets parameters relating to the organisation of teaching, such as entry requirements with regard to previous education, and study loads. The Act also contains regulations concerning examinations, students, participation in decision-making, staff, planning, funding and cooperation between institutions.

The Central Register of Higher Education Study Programmes (CROHO) is a systematically arranged collection of data on the courses provided by higher education institutions. 
Accreditation is an indispensable element of the bachelor-master system. This entails giving courses that meet certain quality standards an official stamp of approval Internationally accepted criteria have to be used for accreditation in order to ensure that Dutch degrees are comparable to those awarded elsewhere. 

Assessment

Each unit of study concludes with an interim examination ("tentamen") testing students' knowledge, understanding and skills. Institutions determine the content and design of these examinations themselves.
The main grading system used by higher education institutions is thus:
10-uitmuntend (excellent)

9-zeer goed (very good)

8-goed (good)

7-ruim voldoende (very satisfactory)

6-voldoende (pass)

5-bijna voldoende (fail)

4-onvoldoende (unsatisfactory)
3:zeer onvoldoende (very unsatisfactory)
2:slecht (poor).
A very few institutions do not grade the students but award a pass or fail only. 

(voldoende/onvoldoende)
Emerging trends
The bachelor-master system was introduced in the Netherlands in 2002. The introduction of accreditation and the bachelor-master system has altered the structure of Dutch higher education. The distinction between higher professional education and university education in terms of their respective goals remains. A new credit system, based on the European Credit Transfer System (ECTS), has been introduced, under which sixty credits equate with the workload of a full-time student during one academic year (1 credit being equal to 28 hours of study). A university degree programme consists of a bachelor's part (180 credits) followed by a master's part (60 credits). There are also longer master's courses, such as teacher training (60-120 credits); medicine, veterinary science and pharmacy (180 credits); dentistry, philosophy, engineering and technology (120 credits). 
Poland
Are awards classified or graded?

Yes – one system is generally, although not universally, in use throughout the state.
Since 1 January 2002 the legal framework for the system of quality evaluation in education has been operational, and the State Accreditation Commission has been established.

Current position

Study regulations define the timing of assessment (semester or an academic year, but trimesters and modules also exist) and the grading system.

Normally the following grading system is in use: 
2 – insufficient (fail)

3- sufficient (pass)

4 –good
5 - very good

The detailed regulations concerning passing of the academic year (semester) and the rules for obtaining passes in particular subjects are always presented before the beginning of the academic year. The pass is confirmed by a relevant annotation in the student's record book (indeks).

If a student fails an exam in the first instance, he/she has a right to one resit, although one further attempt can be sanctioned in extenuating circumstances. 
Assessment
Act on the Schools of Higher Education lists three types of studies: uniform Master degree studies, higher vocational studies and supplementary Master degree studies. In the light of Bologna Declaration higher vocational studies can be considered to be first cycle studies, while Master degree studies - second cycle studies.

Graduates of Master Degree studies or supplementary Master Degree studies receive a diploma of completion of relevant studies in a particular study area. The diploma confirms the completion of studies and is conferred by the faculty council to those students who passed the Master Degree examination. The diploma confirms the professional title of magister as well as gives information on the area of study. It can also contain information on the specialisation and final marks. There is no classification in the award of a Masters degree. 
Emerging trends

In 2001 the law on higher education was amended, which on one hand increased the autonomy of higher education institutions and on the other hand increased the scope for supervision and evaluation of their activities, mainly with respect to the quality in education. 

Sweden

Are awards classified or graded?

Generally only pass / fail, but a small number of institutions grade at distinction / pass.
Current position

All basic higher education is offered in the form of courses. There is scope for individual choice but students may combine different courses into a degree programme. Study programmes are divided into credits. One credit corresponds to one week of full-time study. One year usually represents 40 credits. The Diploma (Högskoleexamen) is awarded after the completion of at least 80 credits (two years' full-time study). It is awarded by all universities and institutions of higher education. The Bachelor's Degree (Kandidatexamen) is conferred after the completion of at least 120 credits (three years' full-time study). In the major subject, in-depth studies of at least 60 credits (three terms) are required, including an independent special project of at least 10 credits. 

Postgraduate studies:

The Licentiatexamen (Licenciate degree) requires 80 points (two years of study and research) including a larger thesis, after completion of at least 120 points at undergraduate level. This degree can also be awarded as an intermediate degree towards the Doktorsexamen, which requires a minimum of four years' full-time study beyond completion of at least 120 points at the undergraduate level. Doctoral studies consist of seminars, reading and methodology courses, individual literature surveys and independent research. The thesis must describe and account for organization and results of research, be published and be publicly defended.
Assessment
Courses have an examination, either written and/or oral. This is reflected in the way assessment takes place, not through final examinations covering everything in a programme of studies. 

Grades are awarded for a completed course and dissertation. Grades are determined by a specially appointed examiner. The normal categories used in grading are fail, pass or pass with distinction. A student who has failed a course is able to retake the same subject.

As of 1 January 2003 a Diploma Supplement is issued automatically together with the higher education diploma. The Diploma Supplement provides a description of the nature, level, context, content and status of the studies pursued and is intended to improve international ‘transparency' and facilitate academic and professional recognition of qualifications.

Emerging trends

In the light of developments at both national and international level, particularly the Bologna Process, the government appointed a project group to review certain issues relating to university degrees. Issues addressed were: the level to which the master degree belongs; the need to establish principles for introducing and eliminating professional degrees and the adaptation of the Swedish credit system and grading scale to the European Credit Transfer System (ECTS). An interim report was submitted in March 2003, and the final report was submitted in February 2004. 
Appendix Two sets out in tabular form a comparison of 1st Cycle Higher Education grading or classification systems in selected European countries.
Canada and the United States
Overview:

The grade point average system (GPA) is a number that represents the average of a student's grades during his or her time at an institution. Usually it is weighted by number of credits given for the course. This marking system is overwhelmingly the most utilised system of grading or classifying awards in the United States and Canada.
Most high schools and nearly all colleges in the United States use a "four-point" system, where numerical values are applied to grades as follows:

A = 4 

B = 3 

C = 2 

D = 1 

F = 0 

FF/G (if given) = -1 

This allows grades to be easily averaged. Additionally, many schools add .3 for a "+" grade and subtract .3 for a "−" grade. Thus, a B+ yields a 3.3 whereas an A− yields a 3.7. A+'s, if given, are usually assigned a value of 4.0 (equivalent to an A) due to the common assumption that a 4.00 is the best possible grade-point average, although 4.3 is awarded at some institutions. In some places, .33 instead of .3 is added for a "+" grade and subtracted for a "−" grade.

Some high schools will give higher numerical grades for difficult courses. For example, a common conversion system used in honors and advanced placement courses is:

A = 5 

B = 4 

C = 3 

D = 1 

F = 0 

By contrast, many institutions in Canada do include an E grade, which is a near-fail or conditional pass, and may require mandated tutoring or partial repetition of the course.

In some cases, plus and minus modifiers are applied to grades to provide intermediate recognition of performance. An A−, for example, would be lower than an A but higher than a B+. Some educational institutions do not include A+s, while others do. Furthermore, pluses and minuses are not always applied to the F grade. Usually an F+ is similar to Canada's E (and is often expressed as a marginal fail). An F− - or sometimes FF, or G - is usually a grade given for exceptionally poor performance, academic dishonesty (frequently denoted by "FF"), or failure to produce any work ("Nothing of Merit" or "No Work Submitted").

The province of Alberta in Canada is an example of the grade point average system with the following decision:
Government of Alberta decision (below) includes:

University of Calgary, University of Lethbridge, Canadian University College and Nazarene University College, University of Alberta, Augustana University College, Concordia University College, the King’s University College, and Athabasca University.

The Universities Co-ordinating Council, a committee of the Alberta Government decided that all institutions in the province should use the same grading system from September 2003.  The system is a letter grading system with a four-point scale of numerical equivalents for calculating GPAs.

Transcript Information:

A numeric Grade Point Average (GPA) ranging from 4.0 (for top students) to 0.0 (for students who fail every course) will also be included on the transcript. The grade point values for each grade, together with the weight for each course taken, are used to calculate the GPA.

Grading Information:

	Undergraduate Student Grading Scale:
	Graduate Student Grading Scale

	Descriptor 

Letter Grade 

4 Point Scale

Excellent 

A+
A
A- 

4.0

4.0

3.7

Good 

B+ 
B 
B- 

3.3

3.0

2.7

Satisfactory 

C+ 
C 
C- 

2.3

2.0

1.7

Poor 

D+ 

1.3

Minimal Pass 

D 

1.0

Failure 

F 

0


	Descriptor 

Letter Grade 

Excellent 

A+
A 
A- 

Good 

B+ 
B 

Satisfactory 

B- 
C+ 

Failure 

C 
C- 
D+ 
D 
F




Some useful benchmarks for GPA on the four point scale:
For undergraduate students:

Distinction 


 3.5
Satisfactory 


 2.0 
Marginal Standing

 1.7-1.9 
Required to Withdraw (RTW) 
 1.6 and below

For graduate students:  
Satisfactory 


2.7

Why do A+ and A have the same grade point value?
The difference between A+ and A reflects the degree of excellence. By including the grade of A+ in the grading system, truly outstanding work can still be recognized at the course level and this grade will appear on a transcript.

Calculation of grade point average 

Throughout Canada, as general rule, the method of calculation of a Grade Point Average is follows:
Graduation
Unless otherwise stated in faculty and school regulations, a Grade Point Average of at least 2.0 is required to graduate. Unless faculty regulations allow a failure or other specifically designated course(s) to be removed from the computation, it is included in calculating the GPA. 

Weighted Grade Point
The weighted grade point for a course is the product of the credit hours for the course and the grade point obtained by the student. 
Weighted Grade Point Total
The weighted grade point total is the sum of weighted grade points accumulated as students proceed through their program of studies. 
Grade Point Average (GPA)
The grade point average (GPA) is the weighted grade point total divided by the total number of credit hours. 
Cumulative Grade Point Total
Unless otherwise stated in the faculty/school regulations, the cumulative grade point total is the sum of the weighted grade points from the time the student enrolled in the faculty or school and it includes the original grades and subsequent grades of any subject repeated, substituted (where permitted), or graded "F", "NP" (failure, no paper). 
Cumulative Grade Point Average
The Cumulative GPA is the cumulative grade point total divided by the total number of credit hours attempted at the University of Manitoba which form part of the students' approved program, including transfer courses. 

Sessional Grade Point Average
The Sessional GPA is calculated on the basis of all final grades received in the session. (e.g. Regular Session or Summer Session). 

Reference for this section:

http://www.aucc.ca and http://www.canlearn.ca
http://webapps.cc.umanitoba.ca/calendar06/regulations/gpa.asp

South Africa

The South African Educational System:

Undergraduate:

University grading scale: Although the grading range can vary a few points depending on major, the following is fairly standard: 

First Class = 75% and above
2nd class+ =70-74% 
2nd class- = 60-69% 
3rd class + 50 - 59%
Fail = 0 - 49% 
In all instances, a 50% is the minimum passing mark. In order to pass a subject, university students must achieve a sub-minimum of 40% in the Examination. 

South African Graduate Programs
With most undergraduate degrees consisting of 3 years of study (the exceptions are professional programs such as medicine, law, engineering, architecture etc.) admission into a graduate program in South Africa would require completion of an “Honours Program”. These programs are generally one year in length and require a pass rate of 68% in the final year of a 3-year degree in order to gain admission. Places in the “Honours Program” are limited and competition is keen. Honours courses are by course-work and by special permission Honours Degrees may include options from more than one discipline.

Reference for this section

www.bibl.u-szeged.hu/oseas_adsec/sa.htm
Australia and New Zealand

Do Universities in Australia and New Zealand classify Primary Degrees?
Yes, Honours Degrees are classified by universities in both countries. 

What are the classifications?
The classifications are very similar to those in used in Ireland, with First, Second (with two divisions), Third Class Honours and Pass: there is considerable variation in marks bands in both countries.

What are the emerging trends in the literature? 
While there has been some discussion concerning norm-referenced classification, the concept of a national classification system has been rejected by Australian Universities. However, there has been support for the concept of a common grading scale.  
In New Zealand, there is a national qualifications framework comprising eight levels with assessment against unit standards. The merits of the unit standards approach are being debated. University degrees have not been included to date in the framework and continue to be classified in the traditional way. Discussions on the incorporation of degrees within the framework are continuing. 
Australia

Overview
Australia has thirty-nine publicly funded universities and two privately funded universities. There are also four institutions, which are not part of the unified system. 
Ordinary / pass degree

Ordinary or Pass degrees are commonly awarded in Australia, and many university faculties do not offer Honours degrees. The Degree of Bachelor (Ordinary/Pass), which requires a minimum of three years full-time study is normally awarded unclassified. 
Ordinary / Pass Degrees in the Faculties of Arts and Science normally take three years, while Honours standard is achieved after four years of study. In the Faculties of Architecture and Dentistry, an Ordinary / Pass Degree takes five years, and in the Faculty of Medicine, a Pass Degree is of six years duration.

Honours degrees
Where offered, the Degree of Bachelor (with Honours) requires a minimum of four years full-time study. 
Postgraduate degrees
The Degree of Master (Taught / Research) is awarded unclassified.
Also, graduate Certificates and graduate Diplomas are unclassified.

Other third level institutions and qualifications
Much of the vocational education and training in Australia is completed in Technical and Further Education (TAFE) Colleges (under the Australian Department of Education and Training). The TAFE Diploma is generally considered comparable to the BTEC Higher National Diploma. TAFE Diplomas are normally issued without grading or classification. A number of the TAFE courses are articulated with university courses so that a student who has completed as associate diploma or diploma may move to a university degree course. 

References for this section:

International Guide to Qualifications in Education (fourth Edition) National Academic Recognition Information Centre (NARIC) for the UK, The British Council. 4th edition, 1996

Classification of honours degrees in Australia
In the majority of Australian Universities, honours degrees are classified as First Class, Second Class (Upper and Lower), Third Class and Fail.

In some Universities, the Second Class Honours grades are classified as Second Class A and Second Class B, while in others, they are classified as either Second Class One and Second Class Two, or Second Class Upper and Second Class Lower.

There is variation in the allocation of marks-bands through the Universities in Australia, with two main sets of bands in use (accounting for at least 16 Universities), and a number of other variations. For example, the use of GPA (Canberra, South Australia), determination of grade by examination of dissertation or thesis (QUT) or the use of different classifications, such as Flinders and Southern Cross who use Honours 1, 2/1, 2/2 and 3 without any reference to percentage results) 
See table one, page 35

First Class and Second Class Honours

Where percentages are used, in general a First Class Honour is awarded when a student achieves a minimum average of 80% or 85% in final year examinations (marks bands of either 80-100% or 85-100%).

A Second Class Honour (Upper) is awarded for a minimum average of 70% or 75% (marks bands of either 70-79% or 75-84%). 

A Second Class Honour (Lower) is awarded for a minimum average of 60% or 65% (marks bands of either 60-69% or 65-74%)

In two other Universities (Melbourne and Sydney), the marks band for the 2H1 grade is narrower - 75-79%) while that of the 2H2 grade is 70-74%. The Third Class Honour band is 65-69%.

Third Class Honours and Pass Grades

In general, the minimum percentage grade required to obtain a Pass / 3rd Class Honour grade is 50%, however, Sydney applies a Fail grade to any result between 0 and 64%. 

Other Grading Systems

At least six Universities are known to have grading systems determined by, while at least two of the 41 Universities are known not to have a marks-bands system at all. 

At this time, the grading systems of eleven Australian Universities are unknown. 

Table 1: Classification of Honours Degrees in Australia

	
	1st Class Honours
	2nd Class Honours - Upper
	2nd Class Honours - Lower
	3rd Class Honours
	Pass
	Fail

	ANU
	   80-100            70-79                  60-69                 50-59               N/A           0-49

	Ballarat
	

	Griffith
	

	LaTrobe
	

	Monash
	

	Murdoch
	

	Northern Territory
	

	Tasmania
	

	Victoria
	

	

	Australian Catholic
	  85-100           75-84                   65-74                50-64                N/A             0-49

	James Cook
	

	Macquarie
	

	New England *
	

	New South Wales
	

	Sunshine Coast
	

	Swimburne
	

	

	Melbourne
	80-100
	75-79
	70-74
	65-69
	50-64
	0-49

	

	Sydney
	80-100
	75-79
	70-74
	65-69
	N/A
	0-64

	

	Canberra
	GPA at least 6
	GPA at least 5.25
	GPA at least 4.5
	GPA at least 4
	N/A
	GPA Less than 4

	South Australia
	GPA at least 6

+ distinction in thesis
	GPA at least 5

+ At least credit in thesis
	GPA at least 4.5

+ At least P1 in thesis
	GPA at least 4

+ At least P2 in thesis
	N/A
	GPA less than 4

	

	Adelaide
	Faculties determine percentage range

	Bond (Private)
	

	Charles Sturt
	

	Newcastle
	

	Queensland
	

	RMIT
	

	UTS
	

	

	QUT
	Honours 1, 2a, 2b & 3 are determined by examination of dissertation or thesis

	

	Flinders **


	Honours 1, 2/1, 2/2 and 3 – percentage ranges not used



	Southern Cross


	

	

	Western Sydney
	unknown

	Central Queensland
	

	Curtin
	

	Deakin
	

	Edith Cowan
	

	South Australia
	

	Southern Queensland
	

	Western Australia
	

	Wollongong
	

	Notre Dame (Private)
	

	Charles Darwin 
	


New England * - for some ‘add-on’ fourth year programmes, the Honours Third Class classification is not awarded

Flinders** Currently, Honours 1, 2/1, 2/2 and 3 – percentage ranges not used, but from 1 January 2005, new Honours classifications will be brought into effect

ww.avcc.edu.au/documents/universities/key_survey_summaries/Grades_for_Degree_Subjects_Jun02.xls


Emerging trends / changes in the system
Higher Education Review Process, Striving for Quality:

Learning, Teaching and Scholarship

(Extract – paragraphs 143 - 146 & 151 - 152, re assessment of students)
© Commonwealth of Australia 2002

ISBN 0642 77272 X, ISBN 0642 77278 9 (Electronic version), DEST No. 6891HERC02A

Assessment of students 

Assessment is an ongoing process aimed at understanding and improving student learning. It involves making expectations of achievement explicit and public; setting appropriate criteria and high standards for learning quality; systematically gathering, analysing, and interpreting evidence to determine how well performance matches those expectations and standards; and using the resulting information to document, explain and improve performance. When it is embedded effectively within larger institutional systems, assessment can help us focus our collective attention, examine our assumptions, and create a shared academic culture dedicated to assuring and improving the quality of higher education (Angelo, 1995, p.7).
143  Recent media allegations about ‘soft marking’ and assessment practices in Australian universities have cast doubt on whether effective assessment practices are embedded in Australian higher education institutions. Many submissions to the Senate Inquiry identified problems in assessment practices in universities. The majority report of the Senate Committee recommended that the AUQA “investigate the effectiveness and application of quality assurance regarding assessment procedures” (Senate Inquiry Report, Recommendation 14). Similarly, the Victorian Auditor-General (2002) recommended, “universities give consideration to further strengthening student assessment practices” (2002, p.9). At the undergraduate level, CEQ data indicate that satisfaction with assessment practices at university did not improve over the past decade, whereas broad satisfaction with other aspects of university life did increase in the latter half of the decade (GCCA, 2001a). 

144
There is a considerable body of literature devoted to effective assessment practice in higher education. Yet, it would appear that many academics have not changed their assessment practice in light of developing understandings of learning or changed contexts for learning (eg. larger class sizes, online assessment, focus on generic skills). A change in the culture of teaching may be needed so that assessment is recognised as a pivotal part of the learning process. Professionalising higher education teaching would be an important catalyst for such a change, and this will be discussed later in the paper. 

145 Aware of the concerns about the quality of university assessment practices and the maintenance of academic standards, in 2001, the Australian Universities Teaching Committee (AUTC) funded a project called Assessing Student Learning. Professor Craig McInnis and Associate Professor Richard James are investigating a range of assessment related issues, including plagiarism and assessment of group activities, and will produce a set of resources to assist universities in using assessment to improve teaching and learning. This project has subsequently been expanded to include an exploration of academic standards, but is yet to report its findings *. 

(* 2004 UPDATE: NUI notes that information from this group now available at www.cshe.unimelb.edu.au)

146
If articulated academic standards are to be maintained, academics need to share a common understanding of the standards, and fairly and consistently assess student achievement in terms of the standards. To ensure such a common understanding, some form of moderation of assessment is necessary. Moderation is a systematic approach to ensuring consistency and comparability of assessment with standards and evaluation of performance. It may be conducted as an internal exercise within a subject, a course, or an institution, or as an external exercise through a range of strategies including the use of external examiners or cross-institutional panels. 
151
There is currently considerable diversity in the policies and practices adopted by Australian universities in relation to assessment.

In some universities, criterion-reference assessment is to be used throughout the institution as a matter of institutional policy, but many academics and some institutions use a norm-based assessment approach. 

There are at least thirteen different grading scale structures in use by universities in undergraduate degrees (AVCC, 2002a). Some institutions use a five point grading scale or the honours classification system; others use a six or a seven point grading scale. Some institutions advocate the use of criterion-referenced assessment throughout subjects but determine the allocation of final grades using normative assessment. Some institutions decree that 85-100 per cent will be rewarded with a high distinction, and some institutions work on a high distinction at 80-100 per cent. There is further variability even within universities because academics often adopt different approaches.

152
The variability in assessment approaches has the potential to cause domestic and international students considerable confusion. Many school leavers are coming to higher education with an experience, understanding and expectation of assessment that is seldom the same as that they experience in higher education. Most overseas students will be arriving with other frames of reference in terms of assessment. The lack of consistency also serves to complicate the application of a common understanding of standards across the sector.

References in this extract:

Angelo, T. 1995, AAHE Bulletin, November

Australian Bureau of Statistics 2001, Schools, Australia, Cat. No. 4221.0, ABS, Canberra

Australian Vice-Chancellors’ Committee 2002a, Unpublished survey data, March, Australian Vice-Chancellors’ Committee, Canberra

Graduate Careers Council of Australia Ltd 2001a, Course Experience Questionnaire, 2000, GCCA, Parkville Victoria. <http://www.gradlink.edu.au>

Victorian Auditor-General 2002. International Students in Victorian Universities. Government Printer for State of Victoria, Melbourne.
RESPONSE DOCUMENT FROM AUSTRALIAN VICE-CHANCELLORS’ COMMITTEE

www.avcc.edu.au

From “Quality through Diversity, the AVCC response to Striving for Quality (July 2002)”

http://www.avcc.edu.au/documents/publications/policy/statements/striving_response_july2002.pdf

page 12 – articulating and monitoring academic standards:

The AVCC supports ongoing university developments to:

· make explicit the standards expected for each course;

· use criterion-based assessment;

· encourage discussion about student learning outcomes and assessment across universities by staff in related fields;

· increase the extent of external validation or comment on the standards and their application; and

· use a common grading scale

The AVCC does not support

· Formally constructing national standards; and

· Developing a single, formal, external validation that specified standards are being applied

page 13:

“… the underlying assumption of Striving for Quality is that the standards set and measured should be consistent across the whole university sector (eg para 146).

(The paper states that universities have 13 different marking schemes in place. In reality there are two main alternatives in use, which differ primarily on whether the top grade should be cut in at 80(%) or 85(%))
This assumption is too simple. It does not consider the nature of the mass student body, students’ needs, the various degrees offered across universities, and what universities aspire to achieve for their students. “   

From: www.avcc.edu.au/news/scroll/submission.pdf:

“The test of assessment standards is that universities set marking levels, in particular pass marks, to a standard that demonstrates significant additional learning by the students compared to their entry level knowledge and skills for future employment. These are not likely to be static as the content of courses and their target students change over time.”

Other references to changes in the grading scale in Australia:

Flinders University

Reference: Student Related Policies and Procedures Manual 

www.flinders.edu.au/ppmanual/student/SecC_c.htm
From 1 January 2005 – new grade classifications to be introduced: 

1st Class Honours – (H1)



 85-100

Honours Second Class Division A (H2A)

   75-84

Honours Second Class Division B (H2B)
 
   65-74

Honours Third Class (H3)



   50-64

Fail






     0-49

Australian National University (ANU)

Reference: Report of the Divisional Education Committees to the University Committee on Educational Policy, Division of Science, Health and Engineering and Division of Social Sciences and Arts. 926/2004.

Recalibration of the University Marking Scale

The Divisional Education Committees discussed this item on 17 and 24 June (2004). The Faculty of Arts proposed a review of the University’s current grading policy with a view to returning the minimum score for undergraduate High Distinction to 85%, with corresponding bands of 75-84% for Distinction grade, 65-74% for Credit grade and 50-64% for Pass grade (refers to Ordinary Degrees). 

The stated advantage of the proposed scale would be to reserve the grade of High Distinction for truly exceptional achievement, and encourage greater use of the Pass grade.

Any recalibration of the University marking scale should also take into account marking arrangements for graduate coursework in order to ensure consistency. 

The Committees resolved to establish a cross-divisional working party to review the University’s current undergraduate and graduate grading policy, and investigate the technical requirements for the implementation of grade descriptors. 

New Zealand
Overview
Four kinds of state tertiary education are recognised under the New Zealand Education Acts, currently comprising: eight state-funded universities; twenty five polytechnics/institutes of technology (analogous to colleges of further education); colleges of education (teacher training colleges) and wanangas (providing tertiary education and training, while also teaching Maori traditions, custom and language) (Refs: 1, 3, 4).
Ordinary / pass degrees
The most commonly awarded Degree in New Zealand is the three-year Pass degree, requiring 8 or 9 ‘units’ (a ‘unit’ being a year’s work in a subject) in at least two subjects and study at all three levels / stages. The Degree of Bachelor (Ordinary/Pass), which requires a minimum of three years full-time study is regularly awarded unclassified (2).

Since 1973, the universities have laid more emphasis on smaller units of academic value e.g. credit points and continuous assessment. On average, 21 papers or 108 credits are required for a Pass degree, gained not less than three years from matriculation. A system of credit transfer exits between the universities so that students can move from one to another (2). 

Honours degrees
Where offered, the Degree of Bachelor (with Honours) requires a minimum of four years full-time study (2). 

Like the Australian Universities, the grade classifications in New Zealand Universities vary considerably. For example, University of Otago operates a university-wide classification of 1st Class Honours, 80-100%, Honours Second Class Division I, 73-79%, Honours Second Class Division II, 65-72%, Honours Third Class, 50-64% and Fail, 0-49% (from Email correspondence). 

At the University of Lincoln, honours degrees are awarded as follows: 1st Class Honours, 75-100% (with no mark in individual subjects less than 63%); 2nd Class Honours Division 1, 67-74%; 2nd Class Honours Division 2, 60-66%; 3rd Class Honours, 50-59% (from Email correspondence). 

At the University of Canterbury, the classifications of 1st Class Honours, Honours Second Class Division I, Honours Second Class Division II, Honours Third Class and Fail are also used, however, the percentage marks bands are determined within each Faculty to Faculty (from Email correspondence).


Classification of honours degrees in New Zealand 
General Classification of grades for Honours Degrees of Bachelor are (2):

	Classification


	Alternative Classification
	General % Ranges used

	First Class
	A
	75-100 / 80-100 / 85-100

	Second Class (Division I)
	B+ / A-
	67-74 / 70-74 / 75-79 / 73-79

	Second Class (Division II)
	B- / B
	60-66 / 60-64 / 65-69 / 65-72

	Third Class
	C+
	50-59 / 55-59 / 50-64


References:
(1) http://www.leeds.ac.uk/educol/ncihe/a5_066.htm

(2) International Guide to Qualifications in Education (fourth Edition) National Academic Recognition Information Centre (NARIC) for the UK, The British Council. 4th edition, 1996

(3) http://www.aspectworld.com/page.mhtml?en/ucps_nz.html#higher

(4) http://www.study-nz.com/edu_polytechs.asp
Emerging trends / changes in the system
Ministry of Education, New Zealand.

http://www.minedu.govt.nz/index.cfm?layout=document&documentid=7130&CFID=3249349&CFTOKEN=11652378
Tertiary Education Strategy 2002-2007

Summary:

The Government has developed a Tertiary Education Strategy for 2002-07 to guide the activities of all the Government’s tertiary education agencies, and the decision-making of providers. It outlines the key priorities and strategic objectives for tertiary education over the next five years.
Qualifications are now expected to give information about an individual's achievements that is more comprehensive, accurate and specific than before. Increasingly, employers are using qualifications to identify a pool of candidates from which to choose the right person for the job. Qualifications are now required for most people of working age: they are being sought by more and more people of all ages, not just academically inclined students. In this environment, both students and employers need an assurance that the qualifications they invest in are of value.

These pressures have led to a much wider range of qualifications being offered, in general education as well as specialised technical and professional fields. Qualifications need to match employers' and labour market requirements as closely as possible, and be accessible to the widest possible range of students. They must be kept up to date, recognising advances in both skills and knowledge, and in teaching and assessment practices. Increasingly, they also need to reflect internationally valued skills and knowledge, recognising that we operate in a global economy and marketplace.

A qualifications system should recognise excellence and achievement. 

Recent reforms to the New Zealand qualifications system were aimed at meeting these needs. Few dispute that goal, but there has been a growing debate about the particular system of assessment used in the National Qualifications Framework (NQF), and about the unit standards approach to stating learning outcomes. Considerable confusion has emerged around these two matters. For example, there are concerns that NQF assessment may be driving what is taught (the curriculum) in some areas.

The NQF was established in 1991 in response to the widely recognised need for qualifications to better meet the evolving demands of education and workplace training.

Since then, a cross-section of industry and education providers, including polytechnics, schools, Maori and private providers, has invested significantly in developing the NQF. New qualifications, based on unit standards, have gained wide acceptance in areas such as industry training and non-traditional subjects in secondary schools. However, many people in education circles have raised significant concerns about the policy of implementing a system based exclusively on unit standards across all subjects and education providers. There are both fundamental objections to the system and technical concerns about its operation, notably the extra workload assessment and moderation puts on classroom teachers.
National Qualifications Framework (New Zealand): Green Paper

Summary:

A future qualifications policy for New Zealand.

A plan for the National Qualifications Framework released June 1997.
Last update: 21-Mar-2003

This paper outlines the current position of New Zealand's qualifications policy and Government thinking on how we might address the issues that have arisen in implementing the National Qualifications Framework (NQF) so far.

A qualification is an award which recognises that learning has taken place and a standard achieved. In discussing qualifications, this paper is concerned with arrangements for recognising students' achievements (`outcomes'). The processes of learning and teaching, which may lead to achievement, are different matters and not within the scope of this paper. The focus is on qualifications (recognition of achievement) rather than teaching and learning (processes leading to achievement).

The proposals presented here are at a broad policy level, rather than a detailed technical level. There is a need to agree first on policy issues such as the goals of the NQF, which qualifications should be covered by the NQF, and who should approve NQF qualifications. These are fundamental to the credibility of New Zealand's qualifications system, and have to be decided before more technical matters can be addressed.

The Government is conscious, however, that technical concerns - such as moderation of assessment, measuring excellence, credit transfer between secondary school qualifications, and record-keeping - are important to many education providers, affecting their workloads and compliance costs. The proposals here are intended to be a first step towards reducing such costs, setting the direction for more specific initiatives to follow.

Extract from Foreword:

Qualifications are now expected to give information about an individual's achievements that is more comprehensive, accurate and specific than before. Increasingly, employers are using qualifications to identify a pool of candidates from which to choose the right person for the job. Qualifications are now required for most people of working age: they are being sought by more and more people of all ages, not just academically inclined students. In this environment, both students and employers need an assurance that the qualifications they invest in are of value.

These pressures have led to a much wider range of qualifications being offered, in general education as well as specialised technical and professional fields. Qualifications need to match employers' and labour market requirements as closely as possible, and be accessible to the widest possible range of students. They must be kept up to date, recognising advances in both skills and knowledge, and in teaching and assessment practices. Increasingly, they also need to reflect internationally valued skills and knowledge, recognising that we operate in a global economy and marketplace.

A qualifications system should recognise excellence and achievement. 

Degrees are a special case. It is vital that New Zealand's degrees are of the highest quality if they are to continue to be highly regarded internationally, and the term `degree' is not to be eroded. The Vice-Chancellors' Committee is responsible for approving university degrees, while the NZQA is responsible for other degrees (those offered by polytechnics, wananga, colleges of education and private providers). The evaluations conducted by both these bodies ensure that all New Zealand degrees undergo a rigorous test of their quality, consistent with international standards.

The National Qualifications Framework today

The National Qualifications Framework today is a registration framework. It is based on learning outcomes, or standards. Outcomes are clear statements about what students know and can do. They provide students and employers with a consistent basis for understanding what qualifications mean. The NQF operates at eight levels, which signal the progressively more difficult or complex outcomes required of students.

As students attain outcomes, they receive credits towards qualifications. When a student has a sufficient number of credits at specified levels and in specified subjects, the qualification is awarded.

At present, all NQF qualifications are made up of unit standards. These are specific learning outcomes that are agreed by national standards bodies such as industry training organisations and whakaruruhau. Unit standards are stated in a particular format, giving measures of students' performance that will assist valid assessment. They are intended to promote flexible pathways to higher learning.

Assessment against unit standards has generally been taken to mean nationally moderated internal assessment. In part, this is because most of the unit standards developed so far require only small amounts of learning, and have highly specific performance criteria. In theory, however, unit standards can involve any form of assessment that is a valid measure of the stated outcomes. This includes written examinations, essays and tests, performance in front of an examiner, and other assessment methods, as well as internal assessment. Unit standards do not require any particular method of assessment; they do require that assessment is made against the outcomes specified in the unit standard.

To improve the quality of qualifications 

The unit standard approach has not been universally accepted, however. University qualifications (including degrees), many polytechnic qualifications, and those based on national school examinations are not registered on the NQF. Some schools do not accept the unit standard format as the best approach and have argued for a separate external examinations framework (a dual pathway). Universities have rejected the idea that the unit standard format suits all qualifications, arguing that it is unduly rigid and incompatible with the `holistic' nature of higher-level qualifications such as degrees. These qualifications are likely to remain outside the NQF if the unit standard format remains a prerequisite.

Improving the clarity of purpose and relationships between qualifications has therefore been achieved only in part.

Current issues

To achieve the goal of a comprehensive framework, ideally all qualifications should be registered on the NQF. 

The issue of whether or not university degrees would be on the NQF has been under consideration for some time. In November 1994, the Tertiary Lead Group recommended that all degrees should be included within a single harmonised framework. In April 1996, the Tertiary Action Group made specific recommendations on how this could be achieved. These recommendations were accepted by the Board of the NZQA, and are the subject of ongoing discussions between the Authority and the New Zealand Vice-Chancellors' Committee. The discussions have gone well but are not yet concluded.
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The following is an algorithm for determining the classification of honours degrees used by Stirling University, Scotland (Stirling University operates a semester and modular system, with three modules being taken by students each semester – six per year).

This algorithm is used across all programmes in the university.
Procedures for determining Honours Degree Classifications

The University operates an institution-wide scheme for determining Honours degree classifications, known as the Ruffell algorithm. This applies to all Honours degree programmes (single and combined), unless the Academic Council has approved a variation for any specific degree programme.
General Principles

1. Honours classification is based on performance following admission to Honours. In the case of four-year Honours degrees this will be over semesters 5 to 8.
2. Unit grades expressed in terms of the Common Grading Scheme are used for determining Honours classifications.

3. For combined Honours degrees the full profile of grades is used to compute the Honours classification; the Honours class should not be determined separately for component subjects.

4. All units in the Honours programme are weighted according to credit value.

5. Non-advanced units and units taken in addition to the specified programme do not count towards the Honours classification.

6. Successful completion of the Honours degree requires the specified number of credits to be achieved. 

Specific Requirements

7. Honours students are either following a standard sequence of units laid down in the Calendar for a programme, or are following a variant sequence approved by the Faculty responsible for the programme. Faculties must ensure that no student falls outside these two categories.
8. Every Honours student should have a date on which they are deemed to have been "admitted to honours". In the case of full-time students following a standard programme, this date will be the start of their fifth semester.

9. Each degree programme, whether standard or variant, should identify a set of units that must be taken by students following that programme. This may include identified compulsory units and optional units. The degree programme will also give a list of countable units, normally all the units listed as part of the Honours programme. Typically this will include the compulsory units and some number of optional units. When a Faculty approves a variant programme, the Faculty must identify the list of countable units. 
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Methodology

10. The Honours degree classification is made using the following data: 
· the grades, on the University's Common Grading Scheme, for all those units of study specified as part of the Honours programme, as set out in the Calendar - or approved by a Faculty in the case of variant programmes.

· the credit value associated with each grade. 

11. A pre-requisite for the award of an Honours degree and hence the application of the classification rules is that all the grades are passes (that is, graded 3C and above).

12. The class awarded is the highest such that 

· at least 66.66% of the credits are in or above the class and the average grade is not more than three points below the class, 

· or at least 58.33% of the credits are in or above the class and the average grade is not more than two points below the class, 

· or at least 50% of the credits are in or above the class and the average grade is not more than one point below the class, 

· or at least 41.66% of the credits are in or above the class and the average grade is at least equal to the lowest point in the class, 

· or at least 33.33% of the credits are in or above the class and the average grade is at least equal to the middle point in the class. 

Calculation of the Average Grade

In order to compute the average grade, grades are to be numbered as, for example, 3C=1, 3B=2, . . .1B=11, 1A=12. The average to be computed is the mean of the grades weighted by their credit values, rounded to the nearest whole number. (Individual Departments may use other numbering schemes as long as the numbering has the properties that the numbers rise in equal steps. The class computed will be unaffected by any numbering satisfying this property.)
Discretion in Borderline Cases

Examiners have discretion in exceptional circumstances to vary one or more grades of any student before applying the algorithm. Such a discussion of a student's grade in a particular unit should always include a discussion of the cases of comparable students who took that unit, and the exceptional circumstances should be recorded in the minutes of the Examiners' meeting.
After having applied the algorithm, if raising any one grade by one point would raise the recommended class, the Examiners have discretion to award the higher class if this is justified by other information.

Notes

13. If a student is following a variant from the specified programme, the countable units must be specified for the student at the time the variant programme is approved. In the case of part-time students it will normally be necessary to specify the countable units at the point of admission to Honours.
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14. The date on which a student is deemed to have been "admitted to Honours" may be set retrospectively by the Faculty. This may often be necessary in the case of part-time students. 

15. Units taken before admission to Honours cannot be counted for degree classification. 

16. Where students have taken more than the required number of optional units, the best grades of the optional units are used in the classification, up to the number required by the programme. The specific units identified in the programme are always used. 

17. There is no cap on the level of grade that may be awarded for a repeated unit.

18. Grades obtained for study at other institutions should be mapped onto the appropriate Stirling grades according to approved grade transfer arrangements.

19. Reasons for exercising discretion to change grades or raise the class should be recorded in the minutes of Examiners' meetings and appropriate extracts of these minutes should accompany the recommendations to Faculty Boards and the Academic Council (or Academic Affairs Committee acting on behalf of Academic Council) so that Examiners' use of these discretionary powers can be monitored. 

Alternative Statement of paragraph 12 of the Methodology

A student will be awarded the highest class such that the conditions in the table below are satisfied:
	The class awarded will be ...
	if the percentage of credits in or above the class is at least ...
	and the average grade is at least ...

	1
	66.66%
	2C

	1
	58.33%
	2B

	1
	50%
	2A

	1
	41.66%
	1C

	1
	33.33%
	1B

	 

	2.1
	66.66%
	2F

	2.1
	58.33%
	2E

	2.1
	50%
	2D

	2.1
	41.66%
	2C

	2.1
	33.33%
	2B

	 

	2.2
	66.66%
	3C

	2.2
	58.33%
	3B

	2.2
	50%
	3A

	2.2
	41.66%
	2F

	2.2
	33.33%
	2E

	3
	IF NONE OF THE ABOVE CONDITIONS ARE SATISFIED
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Identification of Borderline Cases

In practice, given the equal intervals proposed above, only two grades need to be considered:
1. The grade with the highest credit value (as it will have the biggest effect on the mean).

2. The grade with the highest credit value of those (if any) that are only one point below the borderline (as this will have the biggest effect on the percentage in the class above, and will also affect the mean). 

The Ruffell Algorithm Applied to 11-credit programs

Re-statement of the rules applicable to the general algorithm as they apply to a programme with 11 credits (with all credit values being integers and no grades below 3C):
The class awarded is the highest such that

i. at least 8 of the credits are in or above the class; 

ii. or at least 7 of the credits are in or above the class and the average grade is not more than two points below the class, 

iii. or at least 6 of the credits are in or above the class and the average grade is not more than one point below the class, 

iv. or at least 5 of the credits are in or above the class and the average grade is at least equal to the lowest point in the class, 

or at least 4 of the credits are in or above the class and the average grade is at least equal to the middle point in the class.
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Comparison of Higher Education Grading Systems – 1st Cycle 
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Austria
	Percentage
	91-100
	81-90
	67-80
	51-66
	
	
	

	
	Award/Classification/Scale
	1
	2
	3
	4
	
	
	

	
	Description
	Very Good
	Good
	Satisfactory
	Sufficient
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Belgium
	Percentage
	100
	90-99
	80-99
	70-79
	60-69
	50-59
	

	
	Award/Classification/Scale
	20
	18-19.99
	16-17.99
	14-15.99
	12-13.99
	10-11.99
	

	
	Description
	With full praise, with highest honours, with congratulations
	With full praise, with highest honours
	With great praise, with high honours
	With praise, with honours
	With reward/

satisfactory
	With reward/pass
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Denmark
	Percentage
	100-97
	96-90
	89-82
	81-74
	73-60
	59-55
	45-54

	
	Award/Classification/Scale
	13
	11
	10
	9
	8
	7
	

	
	Description
	Exceptionally independent and excellent performance
	Independent and excellent performance
	Excellent but not particularly independent performance
	Good performance, a little above average
	Average performance
	Mediocre performance, slightly below average
	Just acceptable 

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	France
	Percentage
	>80
	79-70
	69-60
	59-50
	
	
	

	
	Award/Classification/Scale
	16
	14-16
	12-14
	10-12
	
	
	

	
	Description
	Excellent
	Very Good
	Good
	Pass
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	Germany
	Percentage
	100
	96-99
	91-95
	86-90
	81-85
	76-80
	71-75

	
	Award/Classification/Scale
	>1
	1
	1.3
	1.7
	2.0
	2.3
	2.7

	
	Description
	With distinction
	Very good
	Very good -
	Very good +
	Good +
	Good
	Good-

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Hungary
	Percentage
	86-100
	71-85
	61-70
	51-60
	
	
	

	
	Award/Classification/Scale
	5
	4
	3
	2
	
	
	

	
	Description
	Excellent
	Good
	Fair
	Satisfactory
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Italy
	Percentage
	97-100
	90-96
	80-89
	64-79
	60-63
	
	

	
	Award/Classification/Scale
	30
	27-29
	24-26
	19-23
	18
	
	

	
	Description
	Excellent
	Very good
	Good
	Satisfactory
	Sufficient
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Netherlands
	Percentage
	96-100
	86-95
	76-85
	66-75
	56-65
	46-55
	36-45

	
	Award/Classification/Scale
	10
	9
	8
	7
	6
	5
	4

	
	Description
	Excellent
	Very good
	Good
	Highly satisfactory
	Satisfactory
	Almost Satisfactory
	Unsatisfactory

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Poland
	Percentage
	100
	96-99
	86-95
	76-85
	66-75
	56-65
	

	
	Award/Classification/Scale
	6
	5
	4.5
	4
	3.4
	3
	

	
	Description
	Excellent
	Very Good
	Good +
	Good
	Satisfactory +
	Satisfactory
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Sweden
	Percentage
	>80
	51-79
	
	
	
	
	

	
	Award/Classification/Scale
	
	
	
	
	
	
	

	
	Description
	Pass with distinction
	Pass
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	United

Kingdom
	Percentage
	>70
	60-69
	50-59
	40-49
	
	
	

	
	Award/Classification/Scale
	1st Class Honours
	Upper Second Class 

Honours
	Lower Second Class

Honours
	Third Class Honours / Pass
	
	
	

	
	Description
	Excellent
	Very good
	Good
	Pass
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Points to note in respect of the number of grades offered within each system:

The norm is to have more pass grades than those grades below pass:  Sweden only has 2 grades at pass, and one at fail, whilst Germany has ten pass grades. Other countries use scales which run from four to seven.  Most of the scales have grades which are reserved for the very top students, but this also varies in the manner of award, in that some limit the highest award to a limited percentage of the students, whilst others award to all who achieve the mark at which the highest award is granted.

Appendix Three
Honours Bachelor Degree Classifications 

	
	General

(across all faculties)
	Agriculture
	Arts
	Commerce
	Engineering
	Law
	Medicine,

Nursing, Veterinary 
	Science Honours Degree
	Food Science  & Techn.
	Human Nutrition and Dietetics
	Interfaculty degrees



	University
	Honours Class
	
	
	
	
	
	
	
	
	
	
	

	NUI
	First
	70%
	
	
	
	
	
	
	
	
	
	

	(these apply at NUI constituent universities and recognised colleges)
	Second I
	60%
	
	
	
	
	
	
	
	
	
	

	
	Second II
	50%
	
	
	
	
	
	
	
	
	
	

	
	Third

(Where awarded)
	45%
	
	
	
	
	
	
	
	
	
	

	
	Pass
	40%
	
	
	
	
	
	
	
	
	
	

	
	Pass

(Where 3rd Class Hons awarded)
	40%
	
	
	
	
	
	
	
	
	
	

	
	Pass by Compensation
	35%
	
	
	
	
	
	
	
	
	
	

	


Appendix Three
	
	General

(across all faculties)
	Agriculture
	Arts
	Commerce
	Engineering
	Law
	Medicine,

Nursing, Veterinary 
	Science Honours Degree
	Food Science & Techn.
	Human Nutrition and Dietetics
	Interfaculty degrees



	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	

	DCU
	First
	70%
	
	
	
	
	
	
	
	
	
	

	
	Second I
	63%
	
	
	
	
	
	
	
	
	
	

	
	Second II
	55%
	
	
	
	
	
	
	
	
	
	

	
	Third
	50%
	
	
	
	
	
	
	
	
	
	

	
	Pass
	40%
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	

	UL
	First
	QCA 3.40
	
	
	
	
	
	
	
	
	
	

	
	Second I
	QCA 3.00
	
	
	
	
	
	
	
	
	
	

	
	Second II
	QCA 2.70
	
	
	
	
	
	
	
	
	
	

	
	Pass
	QCA 2.00
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	


	
	General

(across all faculties)
	Agriculture
	Arts
	Commerce
	Engineering
	Law
	Medicine,

Nursing, Veterinary &
Optometry  
	Science Honours Degree
	Food Science  & Techn.
	Human Nutrition and Dietetics
	Interfaculty degrees



	Trinity 

College
	First
	70%
	
	70%
	70%
	70%
	70%
	70%
	
	
	75%
	

	
	Second I
	60%
	
	60%
	60%
	60%
	60%
	60%
	
	
	65%
	

	
	Third
	40%
	
	40%
	40%
	40%
	40%
	
	
	
	50%
	

	
	Pass
	
	
	
	
	
	
	50%

[ Nursing: 40% ]
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	

	DIT
	First
	70%
	
	70%
	70%
	70%
	70%
	75%
	70%
	
	75%
	

	
	Second 

Upper Division
	60%
	
	60%
	60%
	60%
	60%
	67% - 74%
	60%
	
	65%
	

	
	Second Lower Division
	50%
	
	50%
	50%
	50%
	50%
	58% - 66%
	50%
	
	58%
	

	
	Pass
	40%
	
	40%
	40%
	40%
	40%
	50% - 57%

	40%
	
	50%
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	

	HETAC
	First
	70%
	
	
	
	
	
	
	
	
	
	

	
	Second I
	    63% (Proposed amendment to 60% from 2006)
	
	
	
	
	
	
	

	
	Second II
	    55% (Proposed amendment to 50% from 2006)
	
	
	
	
	
	
	

	
	Pass
	40%
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Dublin Institute of Technology Award Classifications:
Higher Certificate and Ordinary Bachelor Degree Awards:

	Average Mark Band
	Nature of Achievement
	Classification

	≥ 70%
	Excellent Performance
	Distinction

	60% - 69% 
	Very Good Performance
	Merit Upper Division

	50% - 59%
	Good Performance
	Merit Lower Division

	40% - 49%
	Satisfactory Performance
	Pass


Honours Bachelor Degree Awards:

	Average Mark Band
	Nature of Achievement
	Classification

	≥ 70%
	Excellent Performance
	First Class Honours

	60% - 69% 
	Very Good Performance
	Second Class Honours,  Upper Division

	50% - 59%
	Good Performance
	Second Class Honours,  Lower Division

	40% - 49%
	Satisfactory Performance
	Pass
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NATIONAL  UNIVERSITY  OF  IRELAND : Grade Descriptors
[image: image1.wmf]
Ollscoil  na  hÉireann

NATIONAL  UNIVERSITY  OF  IRELAND

	GRADE DESCRIPTORS, AS PROPOSED BY THE NUI SENATE 




	Explanatory Note:

The Grade Descriptors below are offered as indicative descriptors. It is accepted that these indicative descriptors are particularly appropriate for examinations based on essay-type questions but may be found less suitable for examinations in subjects where there are detailed marking schemes. The Senate recommends that these Grade Descriptors be circulated to all Faculties.  

	GRADE
	Marks Range %
	GRADE DESCRIPTORS

	1st CLASS HONS
	90-100

80-89

70 -79
	Supreme performance, engaging profoundly, systematically and comprehensively with question set, brilliantly demonstrating 

•     a superlative mastery of the subject matter, richly supported by evidence and citation, reflecting deep and broad knowledge and understanding as well as extensive reading

· an outstanding ability to organise, analyse and express ideas and arguments in an original, sophisticated and discriminating manner

· an optimal capacity for critical analysis

· the display of rare penetrative insight, originality and creativity

Exceptional performance, engaging deeply and systematically with the question set, with consistently impressive demonstration of

· a comprehensive mastery of the subject matter; amply supported by evidence and citation, 

· reflecting deep and broad knowledge  and critical insight as well as extensive reading

· an exceptional ability to organise, analyse and present arguments fluently and lucidly with a high level of critical analysis

· a highly-developed capacity for original, creative and logical thinking; 

Excellent performance, engaging closely and  systematically with the question set, with consistently strong evidence of 

· a comprehensive mastery of the subject matter, ably supported by evidence and relevant citation

· excellent ability to organise, analyse and express arguments fluently and lucidly with a high level of critical analysis

· a highly-developed capacity for original, creative and logical thinking

	2nd CLASS HONS 

(Grade 1)
	60-69
	Very Good performance, engaging substantially  with the question set, demonstrating

strong grasp of the subject matter, well supported by evidence and relevant citation

· well-developed capacity to analyse issues, organise material, present arguments clearly and cogently 

· some original insights and capacity for creative and logical thinking


	GRADE
	Marks Range %
	GRADE DESCRIPTORS

	2nd CLASS HONS 

(Grade 2)
	50-59
	Good performance - intellectually competent answer (i.e. factually sound) with evidence of a reasonable familiarity with the relevant literature and techniques

•
acceptable grasp of the subject material

•
ideas stated rather than developed and insufficiently supported by evidence and relevant citation

•
writing of sufficient quality to convey meaning but some lack of fluency and command of suitable vocabulary

•
omission of parts of the subject in question or the appearance of several minor errors

•
average critical awareness and analytical qualities

•
limited evidence of  capacity for original and logical thinking


	3rd CLASS HONS

(where awarded)
	45-49


	Satisfactory performance – intellectually adequate answer with evidence of some 

familiarity with the relevant literature and techniques

•
basic grasp of subject matter, but somewhat lacking in focus and structure

•
main points covered in answer, but lacking detail 

•
some effort to engage, but only a basic understanding of the topic portrayed 

•
some development of argument

•
only some critical awareness displayed

•
no evidence or relevant citation included in answer

•
appearance of several minor errors or one major error

•
lacking evidence of capacity for original and logical thinking


	PASS
	45-49

(where 3rd Class Honours NOT awarded)


	Satisfactory performance – intellectually adequate answer with evidence of some 

familiarity with the relevant literature and techniques

•
basic grasp of subject matter, but somewhat lacking in focus and structure

•
main points covered in answer, but lacking detail 

•
some effort to engage, but only a basic understanding of the topic portrayed 

•
some development of argument

•
only some critical awareness displayed

•
no evidence or relevant citation supplied 

•
appearance of several minor errors or one major error

•
lacking evidence of capacity for original and logical thinking

	
	40–44
	Acceptable  performance – intellectually adequate answer with limited

familiarity with the relevant literature and techniques

•
basic grasp of subject matter but limited focus on question asked 

•     unclear presentation of argument, random layout, with some omissions or inaccuracies in answer 

•
argument insufficiently developed

•
no evidence or relevant citation supplied 

•
appearance of one major error and minor errors

•     inclusion of unsubstantiated statements and/or irrelevant material 

•     descriptive rather than argumentative or analytical answer presented

•
an attempt to solve moderately difficult problems related to the subject material and an attempt to examine the material in a critical and analytical manner only partially successful

· an incomplete or rushed answer e.g. the use of bullet points through part / all of answer

	FAIL (*)
	35-39
	Unacceptable performance, with either

- insufficient understanding of the question displayed

- failure to address the question resulting in a largely  irrelevant answer

- a display of some knowledge of material relative to the question posed, but with very serious omissions / errors and/or major inaccuracies included in answer

- or answer left somewhat incomplete for lack of time

Also:

•
limited understanding of question displayed

•
a random layout / underdeveloped structure - not planned sufficiently

•
poor analytical skills, with an absence of argument

•
random and undisciplined development - limited structure

•
lack of clarity, poor spelling

•
material of marginal relevance predominating

See note on ‘Pass by Compensation’ below


	GRADE
	Marks Range %
	GRADE DESCRIPTORS

	FAIL
	<35
	Wholly unacceptable performance, with
- deficient understanding of the question displayed

- complete failure to address the question resulting in an irrelevant answer

- inadequate knowledge displayed relative to the question posed

- or answer left incomplete for lack of time

Also:

•
very poor analytical skills, with an absence of argument

•
random and undisciplined development –poorly structured answer

•
confused expression, poor spelling

•
irrelevant material predominating

	Note on Fail *  - ‘Pass by Compensation’
Traditionally, under Marks and Standards, provision has been made for a student failing in one or more subjects in an examination, to pass the examination by compensation, where he/she has double the deficiency of marks available in another subject or in other subjects. It is recommended that provision for ‘pass by compensation’ be continued, in accordance with such conditions as may be set out in Marks and Standards by Faculties. The application of the provision should be facilitated by the above descriptions with particular reference to the Descriptor for the *Fail (35-39) Marks Band.


Appendix Five

Conclusions and Summary of Recommendations (“Burgess Report”)
Excerpt from: Measuring and recording student achievement, Report of the Scoping Group (chaired by Prof. Robert Burgess), Universities UK, November 2004, p. 41-43.
Conclusions

· Our scoping work has demonstrated that there is currently a considerable degree of work underway in the UK higher education sector in matters of describing, measuring, recording and communicating student achievement. We also identified some major, as yet unresolved, issues. This report addresses a number of these and suggests ways in which they could, and in some cases should, be taken forward. 

· Our key conclusions are that:

· whilst the UK honours degree is a robust qualification which continues to serve us well, the existing honours degree classification system has outlived its usefulness and is no longer fit for purpose. There should be further investigation of alternative classificatory systems for representing achievement which better meet the needs of different audiences and a set of criteria need to be identified and agreed for the purposes of evaluating such a system. There is merit in incorporating some of the existing initiatives in this area including the higher education Transcript, the Progress File and Personal Development Planning. Account must also be taken of developments elsewhere in the UK, in other sectors and European developments such as the Diploma Supplement and the Europass;

· the sector should actively investigate the feasibility of designing models for predicting value added for potential students. Existing databases could be used to this end but any proposals will need to be carefully trialed and piloted with students and institutions to determine their robustness and usefulness; and

· whilst acknowledging the autonomy of higher education institutions, the sector should work towards a common further and higher education credit system for England Wales and Northern Ireland, articulating effectively with the Scottish Credit and Qualifications Framework and the European Credit Transfer System.

Summary of Recommendations

Recommendation 1: there is a need for further investigation of systems for the appropriate and effective representation and communication of learning and achievement.

Recommendation 2: a series of criteria for an effective system of representing and communicating student achievement should be identified and agreed by the higher education sector.

Recommendation 3: since the current system of degree classification no longer provides a sufficient means of summarising student achievement, it should be reviewed.

Recommendation 4: proposals for changing the degree classification system should not merely focus on the undergraduate degree but should take into account the complete range of higher education qualifications.

Recommendation 5: developments in describing, measuring recording and communicating achievement should take place in parallel with, and as complementary to, the Diploma Supplement and ultimately the Europass.

Recommendation 6: higher education institutions should continue to implement Personal Development Planning within the guidelines developed by the Progress File implementation Group. There should continue to be evaluation of the impact of learning and the representation of learning and achievement of different forms of Personal Development Planning.

Recommendation 7: in taking work forward on recording achievement in higher education full account should be taken of existing congruent practice including developments in schools and further education colleges, in the UK and elsewhere in Europe. The opportunity should be taken particularly to ensure that this dovetails with emerging proposals and policies for 14-19 education. Attempts should be made to ensure that optimal transitions for students, from school and further education into higher education, and within higher education itself, would be possible.

Recommendation 8: the feasibility and value of adopting, adapting, extending or designing a model for predicting value added to students of undertaking particular higher education studies should be actively pursued. This could include a range of factors such as financial value added and a comparison of the performance of different cohorts of students.

Recommendation 9: since it will be necessary to achieve a common understanding in developing credit proposals: credit terminology, the relationship between credit systems and qualification frameworks, and their respective functions and parameters, should be defined and agreed.

Recommendation 10: the stakeholder organisations should strive for a common higher education credit system in England, Wales and Northern Ireland which would help facilitate continued developments of local/regional schemes for student progression.

Recommendation 11: following agreement on a credit system, a concerted effort should be made to achieve more consistent and widespread use of credit in higher education. The developments should take into account current developments in Wales, Northern Ireland, Scotland and in further education in England.

Recommendation 12: the sector should closely monitor and engage with the development of the European Credit Transfer System (ECTS) as the common European credit system.

Recommendation 13: a detailed implementation plan, setting out how and when all of the recommendations contained in this report will be implemented, should be prepared for consultation by no later than 31 December 2005.

Recommendation 14: the institutional representative bodies in partnership with the Funding Councils should retain responsibility for, and provide leadership in, taking forward all the recommendations in this report. In view of the impact any changes will have on other UK countries, Universities UK, SCOP and HEFCE should now invite their counterparts in Scotland, Wales and Northern Ireland to participate in all future developments.

 [image: image2.png]


















References:








� Assessing trainee attainment (1989) Lyons M. & Whyte C., Certification & Standards, FÁS





� Proposal For An Exam Setting & Moderation System Issue 1 Skills Initiative Unit  


Apprentice Assessment Setting Proposal Issue 1 December 2002 A Discussion Document setting out A New Setting and Moderation System for Assessment of Apprentice Learners attending Phases 4 and 6.





� An evaluation of the sole use of short-answer tests in apprenticeship examinations, Report to the Department of Education and Science, Kellaghan, T., Morgan, M., Fitzpatrick, M. and Millar, D., with an appendix by Kohn, G., Educational Research Centre, St Patrick’s College, Dublin, September 2002





� http://www2.trainingvillage.gr/etv/library/apprenticeship/country/irl.asp#hotel10


� See for example Guidelines to assessment for culinary, bar and hotel front office skills programmes, Fáilte Ireland.





� Assessment and certification procedures for the National Tourism Certification Board (Ireland), Walsh, M.E.  In:  Are European vocational systems up to the job? Breuer, K. and Beck, K., 2002, Peter Lang, Berlin.





� http://www2.trainingvillage.gr/etv/library/apprenticeship/country/irl.asp#hotel10


� Tutor’s Guide to Assessment, Advisory methods series no. 5, 1994,Tully, E., Teagasc





� Course and career planning workbook, Teagasc modular training programme, 2001, Tully E., Teagasc.





� http://www2.trainingvillage.gr/etv/library/apprenticeship/country/irl.asp#hotel10





� These documents are available on the website � HYPERLINK "http://www.ncva.ie" ��www.ncva.ie�





� Towards the Development of a Common Awards Structure for the Further Education and Training Sector Consultative Document: Further Education and Training Awards Council, Summer 2005.





� Graded assessment in vocational education and training:  An analysis of national practice, drivers and areas for policy development areas (2003), Williams, M. & Bateman, A., NCVER, Australia.





� Griffin, P, Gillis, S, Keating, J & Fennessy, D (2001) Assessment and reporting of VET courses within senior secondary certificates, NSW Board of Vocational Education and Training, Sydney.


� Derived from recent research (unpubs.) by Williams, M. and Bateman A. Available from: � HYPERLINK "http://www.ballarat.edu.au/vco/legal/bts/Discussion_Papers/230_Graded_Assessment_Review.doc" ��http://www.ballarat.edu.au/vco/legal/bts/Discussion_Papers/230_Graded_Assessment_Review.doc�





� Taken from: � HYPERLINK "http://aei.dest.gov.au/AEI/QualificationsRecognition/CountryEducationProfiles/" ��http://aei.dest.gov.au/AEI/QualificationsRecognition/CountryEducationProfiles/�


CEP_Aus_GradSys.htm





�http://www.ballarat.edu.au/vco/legal/bts/Discussion_Papers/1999gradingcategoriessep98.shtml








General References:





� HYPERLINK "http://www.aimhigher.ac.uk/student_info/btec.cfm" ��http://www.aimhigher.ac.uk/student_info/btec.cfm�





h� HYPERLINK "Http://www.euroeducation.net/" ��ttp://www.euroeducation.net/�





� HYPERLINK "http://eureurydice.org/Eurybase/frameset_eurybase.html" ��http://eureurydice.org/Eurybase/frameset_eurybase.html�





� HYPERLINK "http://www.scqf.org.uk/home.aspx" ��http://www.scqf.org.uk/home.aspx�





� HYPERLINK "http://www.qaa.ac.uk" ��http://www.qaa.ac.uk�





� HYPERLINK "http://www.qca.org.uk" ��http://www.qca.org.uk�





http://www.ucas.ac.uk





http://www.uknrp.org.uk/Pages/UK_Voc_Quals/National_Qualifications.asp#NVQS












































PAGE  
2

